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. Noting that the University of Illinois' Special 

Options Rhetoric program is designed for special admit students who 
score 15 or below on ACT tests, this paper investigates the efficacy 
of the program to help carginal students, and also includes 
infonnation on writing prograniL at the University of Michigan and 
Ohio University. An introduction questions whether one semester of 
this particular writing program is sufficient. Following a 
methodology section are a number of interviews with those connected 
with Special Options: Rhetoric^ concerning why the program was 
developed^ and descriptions of other rhetoric courses. Included next 
are samples of Special Options students' work, their evaluations of 
the class^ and a content analysis of those bpiniehs^ Following 
several more interviews with teaching assistants> directors, and 
administrators is a description of classroom activity in a Special 
Options; class^ an EOP j Equal Opportunity Program) rhetoric class, and 
a standard freshman rhetoric IB5 class. Alternative programs from 
Michigan and Ohio are then described^ followed by a findings section, 
which notes that while the Special Options Rhetoric program has been 
partially successful in helping athletes with severe difficulties in 
writing, one semester is not adequate to these marginal students up 
to even Rhetoric 105 standards; funding is also low, and support from 
the English Department is mi liinali The paper recommends cooperation 
between the university^ the Athletic Association, and the Illinois 
Board of Higher Education, a stabilizing of the Special Options 
program^ and training aftd support of Special Options instrUctbrSi 
Appendixes contain a history and description of the writing 
requitement at the University of Michigan^ and a course description 
for the writing workshop at Ohio State University. (JC) 
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Special Options Rhetoric 105/103 is a program recently idded to the 
English Department's list of cSurses th.t meet the writing requirements 
of the University. It is designed for special admit students who scored 
15 or below on the English section of the ACT test and athletes who trans- 
ferred from junior colleges. The students enrolled in the Special Options 
Rhetoric program are not elig.ble for the Educational Opportunity Program 
(EOP). Students are in a classroom situation with no more than sixteen 
students for three hours a week and in a one-to-one tutoring situation 
forty to fifty .inutes a week for one semester. Credit -^^ given for both 
105 and 103. It is hoped that the tutorial will give these students a 
fighting chance to meet the writing requirements for graduation. 

Evidence from students, staff, and observations indicate that the 
program is partially successful. Many students have more positive atti- 
tudes about ..riting and their ability to write at the end of the program 
and most students have learned some writing and research skills during the 
one semester program. Although some students do not complete the program 
or fail it and need to repeat it. most do pass and technically have met 
the University writing requirements. Most who pass, however, have not 
in actuality reached the level of proficiency desireJ by the University, 
primarily because one semester is net sufficient time to reach proficiency. 
The program could perhaps become completely successful or at least become 
much more effective than i t i s now i f some changes were made. 
The desired changes would be in the following areas: 

More commitment and support from the University and Athletic 
Association In terms of funding, promotion, and psychological support, 
A change from a one semester to a two semester course. 
- MoPe cooperation and coordination from the athlitic tutors. 
^ More attention to staff development and carriculum. 
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I ntroduction 

The only University-wide requirement for graduation from the University 
of Illinois Is a course In writing. The writing requirement reflictf th<5 
cbncern that this institution has, along with others, that graduates have 
the necessary writing skills to compete in a literate society. To fulfill 
this requirement, most students enroll in Rhetoric 105, the standard 2»-hour 
fresnman composition course. Students with a 26 or 27 ACT score may take 
either Rhetoric 105 or Rhetoric 108. a more sophisticated version of fresh- 
man composition, or satisfactorily complete the two-semester, 
6-hour sequence of Speech Commun 1 cat ion 111 and 112 (Verbal Gommun 1 cat Ion) . 
Students may waive the writing requirement by having sc5red a 28 or above 
on the English -ectlons of the ACT test. Under certain conditions students 
may satisfy the English requirement for graduation through satisfactory 
completion of courses offered by the Division of English as a Second 
Language (ESL Wk - ESL 1 1 5) . 

Now Jet's suppose I am a person who Intends to graduate from the 
University of Illinois, but I am very deficient In Verbal skills. I can't 
read, and I can't write. I know this from my high school expei-iincis and 
assessments and from the results of the English part of the ACT test. My 
score was below 15 someone told me, very low. I can do other things well 
though--! might be a whiz at math, modern dance, composing music, football 
or basketball. Let's suppose I am outstanding at football. Having read 
or been told about the University writing requirement, I worry about how 
I'll get over this hurdle. I check the current Undergraduate Programs 
and find on page 5- 
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SPEeiAL PROGRAMS AND OPPORTUNITIES 

Many special programs and edacational opportUhi t ies are available 
to students, the Educationai Opportani t ies Program (EOP) for 
students who might otherwise be denied a col'ege education, the 
Advanced Placement Program, proficiency examinations, an early 
admission program for high school students, an honors program, 
services for phys ical ly hahdi capped studeRti, a delayed admission 
program, concurrent enrollment of students at Parkland College 
and the Urbana-Champaign campus, and independent and overseas 
study programs are explained in the "Special Opportunities" 
sect ion. 

And I look at the current Courses Catalogue under Rhetoric and Composition 
and find this: 

RHETORIC AND COMPOS I Tl ON 

103. Writing Laboratory. Intensive tutoring In basic writing 
skills to be scheduled at the Writing Laboratory. Pre- 
requisite: Concurrent registration in Rhetoric 104 or 105, 
or Speech Communicat idh 111 or 112, or written consent from 
the English Undergraduate Office. 1 hour. May be repeated 
for a total of 2 hours. 
10^4. EOP Rhetoric. Ah introductory wri t! ng course designed for 
, EOP students and with concentration on exposition; must be 
taken concurrently with Rhetoric l03, a 1-hour course offered 
at the Writing Labb.-atory. 3 hours; 
105. Principles of Composition. Study of the methSdi of exposition, 
the problems of argument, the use of evidence, and style; 
practice in expository writing. This course fulfills the 
campus rhetoric requirement. M hours. 
108. Forms of Composition. Study of the methods of expoiltlon, 
the problems of argument, the use of evidence, and style; 
practice in expository writing. Students are admitted dh 
the basis of ACT verbal scores or equivalent. See Timetable 
for current topics. This 65aFse fulfills the campus rhetoric 
requirement. 4 hours. 
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It appears that there are some special services for students and that the 
EbP program might be helpful to me since It has a special Introductory 
writing course taken along with a Writing laboratory course that has in- 
tensive tutoring in basic writing skills. The situation looks more promising 
to me now. but when I ask what E6P Is all about. I find out I'm not eligible, 
i may not be a minority student, or I may not be a minority student 
graduate of the arran high schools, covered under EOP policies, a student 

who shows leadership and academic promise bat who has been denied oppor- 
tunities to become proficient In basic skills. So now I'm confused abbot 

why there are special services for them in writing, but none for me. And 
I am still worried. I have been specially admitted to the University of 

Illinois, so I am special, I guess, but there are no special services 

available to me to meet that writing requirement. Then one day during the 

summer I receive a letter from the Admissions office. 
Dear Admitted Student: 

- We wish to advise you of a special opportun 1 ty to enroll in 
an optional tutorial course in rhetoric. Your participation is 
voluntary; however, we would like to emphasize that this tutorlil 
offers you a_^chance to receive individual instruction in writing 
while you are completing the required course in rhetoric. 

--If you choose to enroll in this tutorial course. Rhetoric 103* 
you will meet forty tofifty minutes_each week wi th a tutorial 
instructor who wi 11 he]p you to^ overcome problems, especially 
granmar prob lems,_which may be present in your writing. Rhetoric 
103 Isnot an alternative to Rhetoric 105; you must still take 
Rhetoric ID5 to fulfill the university's rhetoric requLreSent. 
However, Rhetoric 103 earns one semester hour of credit, and 
enrolling in Rhetoric 103; can significantly improve your performance 
in the required Rhetoric 105. 



eligible for this tutorial , you must enroll in a 
special section of Rhetoric 105 which has a concurrent 103 
tutorial. This option is available orijy to students whose ACT- 
English or SAT-Verbal score indicate a probable need f5r 
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intehsive lastructlon Jn 
Jf you elect to register 
enroJl In Special Op^tidn 
Aagast 24-25. 

To register for Rhetorjc_ 105/103, you should go to the Specia l 
Qptjoh station at the Rhetoric table at Fal 1 registration. wi 1 1 
be abje to process your regj s tra t ion more quickly if you present _ 
this letter to the^person who handles your assignment to the appro- 
priate section. There are 1 imi ted spaces aval lable in these Special 
Option sections and students will be enro 1 1 ed_on_a f i rs t come, first 
serve basis. Special Option rhetoric sections have tentatively been 
scheduled for 9:00 MWF, 12:0C MWF and 9:30-11 TuTh. 

If you have questions about this optional tutorial^ please 
contact the Freshman Rhetoric Office, 200 English Building 
(217) 333-2392. 

Very truly yours. 



expository writing andcritical reading, 
m this optional tutoria)^ youmast 
Rhetoric 105/103 during fall registration, 



Admi ss ions Of f I cer 

After reading and rereading the letter and thinking about the whole situa- 
tion, some questions come to mind. 

"Why was there no mention of this opportunity in the Undergraduate 
progra.ns book or courses catalogue? Are they keeping It undercover? The 
letter sounds pretty definite about the tutorial instructor helping me 
overcome my problem, especially my grammar problems. I wonder if the 
instructor knows enough to help and really wants to help people like me. 
Are my grammar problems the most important problems I have in writing? 
Let's see, the Rhetoric 103 tutorial course is one semester long. If I 
meet sixteen times for forty to fifty minutes, that is less than eleven 
hours of tutoring. Is that going to be enough to sign! icantly improve 
my performance In the required Rhetoric 105? Enough ? Enough to pass? 
Enough to earn a good grade? Enough to learn all that I need to learn 
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about wFltIng in order to do well in my othei= cburses I'll neccJ to graduate? 
N5w rthetoric 105 is one semester t5o. If I attend every tutorial aHd ever^ 
Rhetoric 105 class, I'll have about 58 hours of writing instruction. Is 
that enough? I wonder how I'll have time to go to both classes, do the 
homework, practice, play in the games, and go to the required Study halls 
and tutor sessions the Athletic Association has. The letter says I'll get 
intensive instruction in expos I tory wr i t i ng . Will that r.-.ally hippen? And 
in critical reading. Will that happen? How will there be time for them 
to teach me to write and read? I need as much Instruction in reading as 
writing. If they divide the available hours, then I'd have twenty-nine 
hours for reading and twenty-nine for writing. Can I learn much of either in 
that much time? I wonder if this Special Options cSurse Is 4-^lly the 
same as the regular Rhetoric 105- Will they change it Somehow--wa te r It 
down-make it easier or just different? Why are there only limited spices 
available for Special Option sections? Are they too cheip to make it 
available for all the people like me or what? Will the University look 
after me and give me more opportunities to learn the writing skills I 
don't learn in Special Options l05 and Rhetoric 103? Do people at the 
University care enough abouL me to see that I graduate I f I db my part?" 

The concerns and issues raised by this hypothesized student are, for 
the most part, the same Issues that form the framework for this evaluation 
study of the Special Options Rhetoric 105/103 program. The issues addressed 
in this report were IdantlHed through Ipterviaws with pirsSni Involved 
with the program directly and Indirectly, content analysis of student- 
written letters and other letters, documents, and questlonnai res. The 
riiairi issues Identified are as follows: 
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The relitiSHs El^^ Special Options Rhetoric tb_the-EU^ions of 
ibe 4JfllveTS i ty and Athietic Assoc Lalloa . 

^- The need for a Specii l flp^ions^hetoric proc^ram . Does the 
University have a responsibility to provide oppSr tan i t i es to 
marginally academic students? Is there a supportive climate 
for Special Option Rhetoric? 
^- The role of the Athleti c Associatio n in Special Op tions Rhernrir 
Does the tutoring service provided by the Athletic Association 
interfere with the effectiveness of Special Options Rhetoric? 

The Special Options Rhetor i CACograin^mJ practices 

3- The amount of t iroe ^s4^na^ted for Special Options Rhetoric. Is 
one semester long enough to do the job effectively and have an 
impact? 

^- The comparability of Specie l^p^t^i on s Rhetoric 105. EOP Rhetoric 
105 and reqjg^Rhetoj^ 105. Is Special OptiSns Rhetoric on 
the same level as the other two? Is it different? 

5- T^ staffing of Spec ial Options RheXo^ . Is there an available 

supply of graduate students who want to teach and who are qualified 
to teach i t? 

^- The devel opment al orientation . Is Special Option Rhetoric 

effective? Do students tend to improve writing skills and atti- 
tudes toward writing? 
It might be interesting to note a few of the issues, concerns, and complaints 
identified which were part of the foreshadowing list of questions but did 
not make the final list because of time limitations. These are ir^portant 
issu2S also and should be" followed uf3 with other studies, 
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Why are there differences in the placement policies of the 
three Rhetoric 105 classes? A writing sample is required in 
addition to ACT scores for E0P Rhetoric 105 but only ACT scores 
for regular and Special Option Rhetoric 105. Athletic transfer 
students are automatically relegated to Special Option Rhetoric 
105 without tests or writing sample. 

Is the timing wrong for students taking Special Option Rhetoric? 
Would marginal students be better off waiting until second 
semester sophomore year when study skills have been icquired? 
Why isn't the writing clinic offered by the English Department 
usisd by marginal students? 

Why is the U. of I, the only institution in Illinois and the 
Big 10 association to give only one semester of composition as 
a requirement? 

Is a teaching assistant approach appropriate for remedial situa- 
tions or should a regular teaching staff be used because of 
continuity and experience? 

Does the Athletic schedule prohibit a Special Option student 
from excelling or doing average work? 

Why do Special Option Rhetoric policies change in the middle of 
a semester--why are there no written policies in some areas? 
Is the sports scholarship policy and the whole sports system in 
the U.S. working against the best interest of students in general 
with the early emphasis of perfecting athletic skills (basics 
aren't learned in elementary and high school). 
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9. Should the main emphasis of Special Option Rhetoric 105 be 

error free writing or fluency, transmitting a body of knowledge 
or values? 

This report (1) describes the Special Options Rhecoric program at the 
University of Illinois, (2) documents some of the perceptions of the progra.n 
held by current and former students, current and former teaching assistants, 
and administrators from the English department. Athletic Association and the 
University at large and (3) reports some of the effects of the Special 
Option Rhetoric Program on students. 



information about the program, perceptions of the program, and evidence 
of the effects of the program on students' attitudei and performance were 
gathered from many sources. A variety of data collection methods were used 
for purposes of validation and multiple perspectives. The Special Options 
Rhetoric 105 class was observed for the entire class peri5d once a week 
throughout the 1982 spring semester except for the first two weeks and the 
last week. Tho tutorial 103 class was observed several times as was the 
Athletic Association study hall. On two occasions Regular RhetSric 105, EOP 
Rhetoric IG5, and Special Options Rhecoric 105 were observed the same day. 
Extensive interviewing Was done, in person, of students, teaching assistants, 
rhetoric directors, secretaries. Athletic Association officials and tutSrs, 
librarians and high level University officials at their convenience. Some 
former Special Option Rhetoric students and teaching assistants were inter- 
viewed by phone. Questionnaires, student writing samples, and documents 
from the Rhetoric departments. Athletic Association, and Ac'mission Office, 
at the University of Mlinois as well as ddcumerits from the Rhetoric 
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departments of the University of Michigan and 0hi5 State University were also 
used. 

Plan of the Report 

The section of the report relating the Histor-y^ of Special Options 
Rhetoric is a compilation of different people's views, reported verbatim 
from interviews of how and why the program originated because there n5 
written document. The multiple views illustrate diffePent perceptions and 
interpretations of the history. The section giving the Overview of the 
program consists of photographic descriptions of both Special Options 
Rhetoric 1C5 and 103 classrooms. The placement, profile of the Special 
Options student, policies and curriculum information comes from English 
department documents. The perceptions of Special Options Rhetoric consist 
of vignettes, researcher think-aloud descriptions, student products and 
interview statements; The section on Al ternatives : Other Special Rhetoric 
programs are descriptions of other programs taken from their documents for 
purposes of comparison to the program here. The section on Findings contains 
analyses of the six main issues of conce.'n about the program. The 
R ecorrynendat ions section lists some of the evaluator's suggestions for 
improving the Special Options Rhetoric program: They are suggestions as 
seen from one point of view only--the evaluator's. The evaluator is biased, 
no doubt, because of previous composition arid reading teaching experiences 
on the secondary arid post-secondary level with remedial, average, and above- 
average students. One tends to see things In the light of previous 
experiences, and educational philosophies. 
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Multiple Views of the Origin of the—Progra r n 
Athletic Association Secretary 

It is my understanding that prior to 1978, it was determined that 
athletes needed extra assistance with rhetoric and so an agreement was 
worked out with the Rhetoric Department for athletes to take a placement 
test and those below were pot in EOP 10^/103. They were given credit for 
these courses, but the credit didn't apply to a degree and athletes had to 
be working toward a degree, so they had to take EOP Rhetoric j05 also. A 
year later in 1979, there was a great uproar somewhere. I don't really 
know--someone said it wasn't right that athletes should be in the EOP 
programs-- they didn't belong there and there was then a budget crunch. 
Somebody pressed the idea that we needed something extra for athletes-- 
that if they couldn't be a Mowed in EOP Rhetoric they would be thrown to 
the wolves-- they 'd be put in regular Rhetoric 105 flat out. So someone 
pleaded for a special course. The fall of I979 was the last time athletes 
were in EOP Rhetoric. Terry Cole, the Athletic Association Director, 
worked with Steve Harris, the EOP Rhetoric Director. Steve developed 
Special Options Rhetoric 105. When Special Options Rhetoric 105/103 came 
out then, it did apply to a degree. The athletes are glad that It meets 
the degree requirements. 

Former Teach i ng. Ass i s tant 

The athletic department was not supporting academic ends for student 
athletes. They dumped athletes Into the EOP Rhetoric classes. The Rhetoric 
director said, "You are not doing this to me." Too many athletes missed 
classes. The compromise was--"We'll give you one last cliance--a one 
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semester class called Special Options. Since EOP was funded with a special 
state grant and was an affirmative action program, it was not really for 
athletes, but EOP had accepted athletes whenever they had space in a cla^s 
until Spring semester I98O. 

Rhetori c Pi rector 

Special Options Rhetoric was developed because students with low ACT 
scores had been placed in EOP Rhetoric to give them extra background and a 
tutorial, but this was acting in violation of EOP ules. Many who needed 
this type of EOP course were not from the EOP program. About three years 
ago. Professor Kinnamon, the head of the English department, decided We 
couldn't admit unqualified, marginal students anymore to the EOP Rhetoric 
classes because of the EOP funding. The money is specially allocated to 
students with special disadvantages. Sane athletes did qualify. The 
athletes are in the special admissions category. If they did not have any 
athletic ability, then they would not be admitted to the University. So 
because athletes are Involved, it is a political issue. The University 
cannot set up special sections for athletes specifically. Professor 
Kinnamon got permission from the University to set up a special rhetoric 
program for anyone with low ACT scores. The Office of Admissions published 
information about the new rhetoric program. The program was for a student, 
for instance, who had an ACT score of 10-15 In English but uncharacteri- 
stically high ACT math scores to balance it. The major question of how 
arose--how to make a Special Options Rhetoric program available to all 
students, not just athletes, to justify It; 
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Athletic Association Directoj^ 

There was a time an athlete could take EDP Rhetoric, bat becaase of 
budget requirements, that changed. Before, athletes met the EOP criteria 
nowi they don't. The whole sitaation for Special Options Rhetoric is a 
result of budget plus attitude. An attempt was made to fulfill the needs 
of athletes who met the criteria. It might change. A committee is now 
looking into the educational needs of the significantly large number of 
students who this institution with marginal writing (and other skills--or 
else we wouldn't have Special Option Math and Psychology and Special 
Communication courses as well as Rhetoric) skills. All of this probably 
because of EOP originally. These Special Option courses are all one semester 
and provide a one hour tutorial to assist students out of class. When 
athletes were forced out of EOP, then Special Options Rhetoric was started. 
It is hypocritical if the institution doesn't support the special needs of 
athletes and won't let them enroll in the EOP Rhetoric courses designed 
for students with marginal writing skills. So what option did athletes 
have? Only regular Rhetoric 105 or Soeech Comm. Ill and Il2. How did 
Special Option Rhetoric come about as a one semester course? Talk to 
Professor Ki nnamon . 

Eng 1 i s h— Depa r tment Head 

Special Options Rhetoric got started through the coercion of the 
higher administration officials through the prompting of the athletic 
association. The practice had been for athletes to be admitted to EGP 
Rhetoric classes. I didn't know this--! was unaware — it had been going on 
before I came here. My impression was that EOP was for students carefully 
selected and recruited for academic potential for whom academic support 
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Was provided to help correct social and educational Injastice. I am whole- 
heartedly in support of the EOP concept of the support of the University 
ror this concept. Athletes are not recruited for academic poten t i a 1 -- they 
are recruited for non-academic potential. When I discovered athletes in 
E0P courses not designed for them, I traced the history and found when and 
why it was done. There had been a change in the policy of the NCAA. 

Before, in the -^rly 1970s the NCAA required athletes to have a certain 
grade prediction index for high school rank and ACT scores. A Statistical 
prediction was made for APA--there was a minimum for the admission of 
athletes. When the ruie changed in NCAA and the Big Ten (now it is a L — 
grade average in high school--the ACT is not taken by athletes in high 
cchool) an agreement was entered into ten years ago. I had no reason to 
suspect this when I came here. The EOP director was on record as being 
opposed to athletes in -^OP. This admission of athletes to EOP Rhetoric was 
discriminatory in favor of athletes. I told this to the Athletic Depart- 
ment. Then much intense pressure was brought to bear on me from the 
Athletic Department. We finally agreed to have a Special Option section 
that must be open to any student in the University with a deficiency in 
verbal skills on the SAT or ACT tests. So now it is now discriminatory in 
favor of ath 1 etes--nbw it is for all students. 

My objections to a program designed for just athletes rest on several 
grounds. First, it would be preferential to athletes and not to other 
students and there are such studen ts--the physically handicappea, the gifted 
in music and dance who need relaxed standards; Furthermore, the normal 
admission process combines verbal and quantifying tests for a composite. 
It is not anusual to have good math skills but poor verbal skills and a 
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good high school rank. These students I felt needed a Special Options 
Rhetoric program. The University took steps to notify such students 5f this 
new institutional course that is semi - remed i a 1 . I have been generally 
concerned in the last few years in the overemphasis on athletics and the 
undermining of academic values. I have been distressed at the strides made 
to disrupt academic integrity since the arrival of those peSple interested 
in athletic competitiveness and relaxing standards to keep athletes eligible 
at Big Ten universities. 

OvervietvL-o^Spee-i^ Options Rhetoric 105/103 Program, 
Daring the Spring of I98I the secretary of the EOP Rhetoric director 
asi.ed an experienced EOP teaching assistant, Margaret Grove, to set down in 
writing a Special Options section to be added to the EOP Rhetoric Supplement 
to the Rhetoric Handbook , a description of the regular Rhetoric and EOP 
Rhetoric programs and a guide given to Instructors teaching Freshman Rhetoric 
at the University. Until this time, there was no written description of 
Special Options Rhetoric or written guidelines. Margaret interviewed 
Special Option Rhetoric teaching assistants and observed some Special Option 
classes in Order to gather data about the course. 

The secretary felt the need for a written description and set of 
guidelines because the EOP director, who was also in charge 5f Special 
Options had resigned in May igSl and a decision was made by the English 
Department, reaching the EOP Rhetoric secretary on the same day as the 
EOP Rhetoric director's resignation, to offer Special Options Rhatoric 
105/103 in the I98I Fall semester. The secretary felt something needed to 
be in print for the new EOP/SpecIa! Options Rhetoric director and the new 
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pecial option Rhetoric IQ5 
pring ] 982 Classroom 
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Read I ng 
Th i nk i ng 
As king: 
Answe r[ ng 
Wr i t i ng 
Help I ng 
Shar I ng 
Wonde r i ng 
Hop i ng 
Worry i ng 
Wa i t i ng 





Today * s Ass i gnmen t 
Mid-term Next Class 
Then Spring BreakI 
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Speclil Options Rhetoric teaching assistants at the orientition week in 
August. The written deicription and guidelines were finished by the time 
that the new EOP/Specia! Options Rhetoric directo, was hired (two weeki 

before classes began, August I98I). 

The introduction to the Special Option Rhetoric 105 section of the EOP 

Supplement to the Rhetoric Handbook states: 



PURMaSE 



The purpose of Special Option Rhetoric 105 is to add the benefit 
of the tutorial session (Rhet. 103) to Rhet. 1 05 for specially 
fnr' H f'^ "^^"y °f ^hom are athletes, who are not eligible 

ror the^two semester EOP Rhetoric Program. While some of these 
studentsare academically marginal and need much more help than 
we can give them, this course does give a fighting chance for 
surviving at this University for the highly motivated student 
Jt.s a conipromise_ course between Rhet. 10^* and Rhet. 105, which 
r.es to give these students the little extra help not available 
in the regular Freshman Rhetoric classes. Since this course is 
inc/f^r h^f^s and materials derived from Rhetoric 10^/103 and' 

?^ " short. Please refar to those supple- 

ments for more deta 1 1 ed information. The rest of this section 
wi 11 concentrate on only the specifics of Special Option Rhetoric 

Since Special Option Rhetoric is a comprom.se between Rhetoric 10^ and 
Rhetoric 105 it Is necessary to describe these two courses also. The EOR 
SupplemenJ^ describes Rhetoric 10^ like this: 

Rhetoric 10i», a three hour course, teaches the basic skills in 
writing. In particular, this course concentrates on the 
rhetorical skills required to help the student become competent 
in writing formal col 1 ege essays . Among Rhetoric lO^i's several 
objectives, the primary ones are these: 



1) 

2) 



the writing of the focused one-paragraph response 
the writing of the cohesive essay response 



3^ ^^."^^^^ close reading for both the itudents' oWn work and 
ass I gned essays 

the use of a definite stance in topic and thesis sentences for 
control I I ng argument 
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6) 
7) 

8) 
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the gse of trans^tjons between sentences and paragraphs for 
clarity and snx^othness 

the use of introductory and concluding paragraphs in an essay 

the use of definition, comparison/contrast, description, exempli- 
fication and summarization for expanding an idea legitimately in 
order to avoid "fluff" and "fill" 

the use of functional grammar emphasizing standard punctuation, 
appropriate diction and adequate sentence structures 

Sp' ci f i cal ly, the grammar work should emphasize these topics: 

1) complete sentences 

2) subject-verb agreement 

3) accurate pronoun reference 

^) avoidance of errors in tense and number shift 
5) standard comma use 

WhMe these lists.of objectives are not_complete, they do Indicate 
the areas of emphasis and importance. Finally, Rhetoric 10^ Is 
designed to teach students to write clearly, succinctly and logically. 

The description of Rhetoric 105 given by the English Department to prospec- 
tive teaching assistants states that. 

Rhetoric 105 is a basic col lege course in expository composition, 
with an emphasis on argument, writing to persuade. The course 
includes.al Lelements of the process of writing; thesis, develop- 
ment of.an idea, 1 og i ca i organ _i za t i on of a theme, paragraph develop- 
ment, sentence construction, d i c t ion , s ty 1 e , and the library research 
paper. Often, i nstructors ; organ izethei r theme ass'iGnnients around 
the rhetorical modes: def i n i t i on , compa r i son-cont ras t , causal 
analysis, process analysis, argument. Rhetoric 105 instructors 
assume. that their students understand basic English grammar and 
mechanics, but do integrate grammar into the course whenever 
necessary . 

During the semester, each student writes at least 30 pages of 
exposition. This total number^of pages includes a minimum of the 
short (2-3 page) themes, at least four of which are in-class 
impromptus. The research paper is usually from. 5 to lO.pages 
long. Some instructors assign more pages of writing than the 
minimum, which may or may not be graded. 

The course textbooks include a rbetor]c_textbook, an anthology 
of expository prose, _and a grammar and mechanics handbook. Students 
also use a copy of freshman Rhetoric: - -A ^^an ua 1 for S tuden ts , 
prepared by the Engl ish Depar<-ment. Student essays are often 
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□sed in class to 5upplemerit_the textbooks.. Instructors schedule 
at least one indfyidual conference with each student, to help 
individualize their writing Instruction. Most students, however, 
see their instructors In conference frequently. 

After an EDP student takes the preparatory Rhetoric ]0k course during 

the fall semester, EOP Rhetoric 105 is taken, during the spring semester, 

a course designed to be comparable to the regular Rhetoric 105 vourse. 

EOP Rhetoric 105 is described in depth in the £0P Supplement : 

EOP Rhetoric |05 Is a four hour course, teaching various essay 
models and the research paper. During the first few. weeks of 
tbe_ semester, the class reviews basic essay writing skills: 
selecting a subject, focusing that subject, writing topic 
sentences and thesis statements, putting the necessary back- 
ground i n forma t ion into the introductory paragraph, organizing 
specif ic examples In the body, arriving at a logical finish in 
the conclusioD.„^ individual students review sentence variety, 
grammar and usage in Rhetoric 103 while class sessions of 105 
concentrate on rhetorical techniques and argumentation. Emphasis 
Is-also placed oh polishing diction. The i ns tructor should 
addit lonal ly emphasize the need to use and retain these various 
rhetorical ski Ms for later use in writing term papers and essays 
in other col lege_courses._ While essays In the Rhetoric texts 
are worthy of^analysis and exami nat ion, remi nd students that the 
formal col lege essays requires a less flexible format with 
emphasis on argument and analysis. 

Host of the rest of the semester is devoted to writing or prac- 
ticing skills for writing the research paper. Your job, here, 
win largely consist of persuading your students early ^nd often 
that the research.paper takes time and effort because it must be 
thei r^own argument and not a report on the material available in 
the library. This research paper must be about something and not 
about 8 pages long. The students will find that work.on stance 

'^^ will help them in developing an argument; As part of the 
research prper assignment, the s tudents w i 1 I jearn how to use the 
library, how to avoid plagiar Lsm^ how to sammarize, how to Use 
quotations and^how :o construct and challenge the thesis. There- 
fore the students wMl be learning the research paper as a step 
by step process. As an instructor you will need to bring to 
conscious thought all the little tricks you do automatical ly to 
construct a well-argued research paper. To that end, you will be 
structuring most of your assignments so that the final version of 
the term paper reflects what the students have been learning in 
the course. 
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The Special Options teaching assistant thin w5uid be expected to cover the 
objectives and content of the preparatory Rhetoric m one semestir hoarse 
and the regular ^Ihetoric 105 one semester course, two semesters' worth 
of objectives and content in one semester. The TA would be expected to 
have frequent -onferences with the student as stated in the regular 
Rhetoric 105 description and then add to that th • tutorial time for the 
Rhetoric 103 class. The Supplement also describes the Rhetoric 103 course: 

RHETOR If ir)3^ 

Rhetdrjc 103 is a one-hour tutorial course taught in cbhjunction 
with Rhetor .c I Oi» and 105. it is designed to teach students how 
to revise papers, how to proofread, and how to improve skills in 
grammar and Qsage. The Rhetoric 103 tutors are familiar with the 
syllabus and texts used in Rhetoric lo^ .nd 105. They talk with 
the instructor of this course to learn of their students' 
performance in class. They demand a great deal of their students, 
sometimes asking them to do exercises or to write paragraphs at 
home. But the tuto. ' s pr imary goal is to teach students how to 
Improve their writing by showing them why they have made mistakes 
in papers; showing them how to correct these mistakes; and having 
the student rewrite parts of their papers. 

The Rhetoric i05 tutorial emphasize? revisioS and proofreading. 
They will also concentrate on learning to use the U. of I. library 
system and on writing the longer research paper. 

The Director of EOP Rhetoric and Special Options Rhetoric described the 
program to eligible students in a letter dated October 30, I98I: 
Bear 

''^'^ com 1 ng semes te r Special Options Rhet5ric 
105/103 wi N be offered to marginal students as an alternative 
to regular Rhetoric 105. The Special Options section wi 11 require 
the same amount and kind of work and wiJl satisfy the same rhetoric 
requirement, but it will offer the student more individual help 
than the regular Rhetoric 105. The Special Options class w! 1 1 be 
limited to sixteen students, and each student will have an 
addi tional, ^individual , forty-minute tutorial each week The 
course is decidedly better than regular Rhetoric l05 for marginal 
students because it increases their chance of successful ly 
satisfying the rhetoric requirement and competing in university 
courses that require writing. 
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. Al thougn the Specfai Opt ions sec t ion is not listed in the 
timetable,- students may register for it in advance registration. 
Jn order to do so studeri ts mUs t either have an Aei score of 15 or 
below or my permission, If you are helping to register students 
for Special Opt ions , pi ease make sure they register for the 
following sections of both 103 and 105: 

S.O. Rhet r03--Section AA Call No. 083Z6 Conference 
S.O. Rhet^l05"Section MM Call No. 08378 Tu Thurs, 9:30-11:00, 
Room 137 Administration 

these sections w!ll appear in the Timetable Supplement and if there 
are still seats^ students may sign up in January at the Armory by 
going to the EOP secretary at the Rhetoric table. 

We wi 1 1 be happy„ to answer quest ions about Special Options or 
confer with students about their needs; we are in Room 3I5B 
English (333-2085). 

Sincerely, 



Director, EOP Rhetoric 



PJ^cement for Rhetoric 105 
According to the placement policies of the regular Rhetoric 105, 
students with a 26 or 27 ACT score may take it. No writing sample is 
required for incoming freshmen or transfer students, but transfer students 
may take the Transfer Writing sample to determine their proficiency and 
placement. EOP Rlietoric students are placed on the basis of ACT scores and 



a writing sample administered during the summer. Students who score 
between 16 and 25 on the ACT English test and fail the writing sample test 
are placed in EOP Rhetoric 10^. Those who do weM on the writing sample 
are placed in EOP Rhetoric i05. Students are placed in Special Option 
Rhetoric with ACT scores of 15 or below on the English test. Many students 
in Special Options classes have single digit ACT scores and read on a fifth 
grade level (or perhaps even lower). No writing sample is given. All 
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transfer athletes are automat i cal 1 y placed in Special Options Rhet5ric with- 
out the option of a writing sample test. The students placed in Special 
Options Rhetoric 105 are less skilled and proficient, more marginal than 
those students placed in the preparatory EOP Rhetoric 10^. 

Profile of Special Options Studenis- 
Al though the Special Options Rhetoric program is offered to all 
students with ACT English scores of 15 or below--the gifted in the Arts or 
math or the physically handicapped or foreign born students in some cases, 
the typical Special Option Rhetoric student is an athlete, typically male, 
black, and a football or basketball athlete. The spring semester I982 
Special Options Rhetoric 105/10? class an enrollment of fifteen students. 
Of the fifteen, four were repeaters--athletes who had taken it before and 
failed; one was a non-native oriental student, one student had pre- 
registered; a freshman athlete; and nine were junior college transfer 
students--athletes from California. Of the fifteen, all were male except 
one and all were athletes except one. Earlier Special Option classes 
would have looked pretty much the same except for possibly an engineering 
student or two, and perhaps a lower ratio of transfer students. A dyslexic 
student athlete enrolled in an earlier class, couldn't do the work and 
Withdrew. He has reenrolled now in a fall semester I982 class. 

Pol i cies 

The £aR -Supplement has written policy statements for attendance and 
evaluation. It does not have written guidelines for make up work resulting 
from University sponsored events or unexcused absences. The policies 
according to the I98I EOP Supplement: 
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ATTENDANCE 

As with all our Rhetoric courses, attendance is required. How- 
ever, you iW 11 have some. unusual_Si tuations as you will be having 
many athletes as students. In your policy statement you will 
have to let your_students know that they may only be absent 
because of ^Un I ve rs i ty sponsored events or because of severe 
injury. You will also have to state that you will be fn constant 
contact with Terry Cdle_ih the Athletic Association Office con- 
cerning al 1 absences. Do not aJlow_any other absences or some 
students will disappear. Probably only a few students will have 
attendance problems. These problems wi 1 1 be less frequent ifyou 
handle them early, fjrmiyand consistently. This course is offered 
as a service to these students, and it is to their advantage to Be 
present. 



EVALUATION 

Do not be surprised i f some of your students have a grade 
school reading J eveJ. Wh I le they will work very hard for you, you 
may not.be able_ to pass them or to rate them higher than a low 0. 
These students are heart breakers , but do not give inflated grades 
based solely on effort as other uh i vers i ty courses wM I rap i d 1 y 
reveal their deficiencies and render your evaluation useless in 
the long rUn. Other students wi II do quite well. The best rule 
of thumb, as with all students, is to take these students one at a 
time and help them as much as you can. Then, they will take what 
they have actually earned. As many of them are very competitive, 
they will be willing to do the work you give them. .Therefore it' 
is only fair to let them know early and often how well they are 
doing. Be sure they are thoroughly aware of the Grade Standards 
Sheet right from the first day. 

^The studonts^who come to us wi th poor skills may be tempted 
t'. give up because of low grades; at this point you will need to 
marshal I all your mot i vat iona 1 ski 1 1 s because you never know when 
that learning breakthrough will occur. 

Since: student papers_are failed for plagiarism and the student 
Is agtomatica 1 ly fai led,^_be sure they are fami i i ar wi th the uni- 
versity pol icy of _aJJ^ work being their own work. They may come 
herewith hab 1 ts acqu i red in high school which could make problems 
for them. Keep in cont i nuous con tact with other Special Option 
teachers so that you can catch any attempts at "sharing the wealth" 
early. Be sure that they Understand that tutors supp 1 i ed by the 
Athletic Association may help them by talking about the papers and 
by helping correct the typos BUT that no other help Is permissable. 
Watch for heavi ly edited re-wrltes and out-of-class papers that 
show unusual improvement compared to in-class work. 
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CO-NFERENCES 

Rhetoric 105 instructors shou Id have at 1 eas t two conferences 
during the semester. Those i ns tructors who tutor and teach their 
pwh students need not set as r de a separate time for these confer- 
ences . ^ However^ those who are only teaching may use two of the 
Rhetoric |03_ instructor's v;eeks for conferences. Individual, 
library tours are a good way to use these conference sessions. 

Teaching Assistants for Special Options may have their own policy statements. 

Here is ah example of one such policy statement from the EOP Supplement 

Appendix used sometime prior to f a I ] !9i3l. 

SufifilJigs : One standard office file folder. „ Your first impromptu, 
Wednesday,, wi I I be turned in in.this folder. Get one today. 
Pen. Lined notebook paper, for any classwork or exisrcises. 
Typmg paper for out-of-class work. A huge envelope for 
research paper materials. Index cards for the research paper. 

Course Explanailon : This is a skill course designed to further 

your ability to write the formal college essay and to polish 
your ski Ms in wri tjng the research paper. _Part of the research 
paper will i nc I Ude ; i n tens i ve use o^ the_^excel lent library on 
this campus, In addition, you w! 1 1 be polishing your skills 
in the critical reading of expository prose. 

Wri tten Ass ignmen ts : You will write five paragraphs ^ six essays, 
and one research pape r du r i ng the course. The first essay, 
the mid-term essay, and the final will be impromptu essays. 
These imprcMiiptus wi 1 1 provide practice for final exams. The 
dUt-df-class essays will help prepare you for the research 
paper. Ouf"of-class essays will be typed, double-spaced on 
standard 8i" x IP' paper with Ij" margins on all sides. 

Original Work: Be sure that all work turned in whether in-class 
or out-of-cjass is completely your own. Any re-writing 
whatsoever by a tutor from the Athletic Association or from 
any gther source wi I Lend in a failing grade on the paper and 
a failing grade in the course. Be sure any typist v;ho types 
your paper understands that no editing at all will be allowed. 



RcadJ-ng-AssIg-nment4 : YdU wi 1 1 be readin_g McGrimmon and Decker. 
You will be given quizzes on some assignments. 

Quizzes : Quizzes wi 1 1 be given on the def i ni t ion of terms as well 
as on the readings. These grades will help decide borderline 
cases . 
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- ^^L ^''^'''''';:^^A^.reqolre6_^t every class and conference 

meeting. Any absences other than those authoriz- J because of a 
University sponsored event or those resulting from you being 
severely injured will lead to a f ai ] 1 ng grade' : Thele sam^' 
reasons are the only excuses for missing conference sessions 

wnTRi" K ' IV^ know in advance when you 

will be absent^for University events. You must arrange to get 
the work and the notes and to make up the conference time: 

'''"^^ssionf'i ll'''"" graded papers to me during your conference 
sessions A! papers must be on file In the Writing Lab, 
English 315, in order for you to get a grade In the course. 

The CurrXcol um 

According to the handbook, the course content and assignments for 
Special Options Rhetoric lOf are described as. follows: 

COURSE CONTENT AND ASSi^^j^ENTS 

_ Because this^course is a conflation of Rhet. !0i» and Rhet. 105 
the emphasis of the first third of the course is on grammar and 
paragraph scructare. The other two-thirds of the time shoUd be 
devoted to^essay structure and the research paper. Again be sure 
to rea the EOP Rhetoric Supplement for a description of specific 
content for the two semester Rhetoric Program. 

Specifically the assignments should include: 

5 paragraphs - definition, description, process, comparison/ 
contrast, cause and effect 

6 essaysjof 2-A pages typewritten for out-of-class work) - 
Classification, illustration, definition, process analysis 
comparison/contrast, persuasion. Three of these maybe will 
be rn-class impromptus; the 1st essay, the mid-term and the 
r t na I . 

I research paper - of five to seven pages. Be sure this is 
a paper with stance and argumentation and not a report. 

The emphasis of the^ paragraphs should be on limiting the subject 
.nd using concrete examples or illustration for support. Transit on 
should probably be taught all along rather than as a separate skill 
Then, the emphasis of the essay should be on a well-focused thesis 
_%t3t?"'ent which takes a stance on a subject and leads to a well 
structured argument of that stance. 
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Yoy may want to experiment with teaching the research paper 
I _can be taaght all in one block, or.lt can be t.ught InteLven 
with the essay assignments and paragFiph assignments. Either wav 
yoQ will want your students to start choosing their topic or at 
least thinking about it by the second week of the semester as the 

the'contPnr'TH''^°^'^' ^'"''■"^ the paper .ore than on 

the content. The students need to know their subjects early so that 
they can concentrate on developing their thesis statements, doinq 
the research and writing the paper. 

This is an intense course for both the teaching assistant and the student. 

It is interesting to look at the course content for EOP Rhetoric 104 to 
see what the students would be expected to do and know by the end of the 
semester and then to compare that to the Special Op" ions Rhetoric 105 
course. 



TEAti^JIj G RH £TORIC 10^ 4 

Keeping in mind that the objective of EOP Rhetoric is to teach 
students to write well, first cons 1 der v;ha t skills the student 
mast master to achieve this goal. Because many of our students 
have not sufficiently practiced the basic skills of writing or have 
never been taught these skills in the first place, Rhetoric 104 
cannot be accurately described as a remedial course. Instead it 
IS a compensatory coarse as It will be. for many of oar students 
their first exposure to writing techniques they snould have been' 
taught during their high school years. 



>- cnn" ^^"^'"o" to baolc rhetorical probleirs. many of the errors 
in EOF students' writing result from the difference between their 
spoken dialects and the requirements of formal English. Students 
shouid^be tagght^the levels of language use so that they can recog- 
nize th i s difference. While teaching the structure and function of 
written Standard English, we teach students to respect their own 
dialects as well. As a result, for the first few weeks of class 
and tutorials, functional grammar and usage rules receive cc"-iderible 
attention. These rules should be reviewed briefly whenever necessary 
throughout the^ semester . Specific grammar problems are best handled 
in the tutorials.^ In the class, qui zzes and wrl tten assignments 
are_especially recommended as they give students an idea of the 
seriousness of the work. Therefore, each writing assignment should 
be designed to enhance the student's writing ability, and quizzes 
should cover basic writing skills. 

Judging from teacher and student comments, the following 
methods have been effective in teaching Rhetoric VOh: 
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1) a comjbination of discussion and lecture 
Z) a combination of questioning and lecture 

the use of student's writing as models for rhetorical 
analys i s--emphas i zi ng the positive whenever possible 
peer edi t ing--students analyze and evaluate each other's 
work (see sample sheet on page. .) 

the discussion of essays from the reader emphasizing 
writing problems so]ved, then civing the students a 
similar writing problem to solve 



3) 
5) 



X:OUaS£ rONTENT 

The following outline 1 ists the rhetorical skills and concepts our 
students should know how to use at the end of Rhetoric 104: 

I Words and Mean i ngs 

A. Diction-words to choose and 
words to avoid: slang, jargon 
cl iche, idioms , col loquial i sm, 
wordiness 

B. Qenota t i on/Con no tat I on 

1 . Pos i t i ve s i yn I f i cance 
2_. _ ^ Per jo rat i vo s i gn i f i cance 
G • Bi ct ionary and Thesaurus use 
I I Phrases for Variety 

A. Prepos i tjbna 1 

B. Pa rt i ci pi a 1 

C . I n f i n i t i ve 

D. Gerundive. 

E. Apposi tive 

111 Sentence Patterns - Emphasizing 
completeness and variety 

A. Simple 

B. Compound 

C. Cdmp 1 ex 

P . CbmppUnd-Cornp 1 ex 
i V Punctuat ion 

A. Period 

B. Question Mark 
G. Semicolon 

b. Colon 

E . Comma 

F. Dash 

G. Parenthesis 

H. Hyphen 

I . Apostrophe 
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V Elements of Wri t ing 

A. Stance - Argument 

B. Tone 

G. Audience 

D. Paragraph Structure 

• Top i c sen tence 

2. Support 

3. CcncJuding statemisnt 

E. Essay Structure 

I. introductory paragraph 
2„ Thes i s statement 
3. Paragraphs of support 
Concluding paragraph 

F. Methods of Transition 

1 . Pronoun reference 

2. Repetition of key words 

3. Transitional words and 
-phrases 

G. Proof rearl j ng 
Modes of Organization 

A. Directions - emphasizing jog- 
jca I secuen .e 

B. Description - emphasizing con- 
creteness 

C. Exemplification - emphasizing 
support 

D. Summarization - emphasizing 
cone i seness 

E. Definition - emphasizing con- 
trol I i ng . argument 

F. Compor i son/Eontras t - empha- 
sizing thoughtful expansion 

G. Combined Modes ~ emphasizinq 
appropr ia te response 



COURSE AS5I^N^:1£ia-S- 

^ This course requires a minimum of seven in-class paragraphs 
and seven 2 to 5 page essays. You have the option of increasinq 
this quantity. Additional exercises and quizzes will help the 
students quickly grasp the specific grammar points and also any 
terms you may want them to memorize. The paragraph and essay 
assignments should be specific, including an explanation of the 
problem involved in the assignment, the length of the response and 
the due^date. The student , then , knows what to expect, and you know 
what criteria to use in evaluating the paper. ^ . y ow 
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A student taking EOP Rhetoric lO^* and 105 would write seven in-class 
paragraphs, fifteen essays, and a research paper. A student taking Special 
Options Rhetoric 105 would write five paragraphs, six essays and a research 
paper . 

Texts 

The texts used in Special Options Rhetoric 105 are non-remedial 
textbooks, textbooks typically found in any freshman composition class in 
any university. The texts used in the spring semester I982 section Were 
these: 

Bell and Cohn : Rhetoric 3 (used for the first half of the course) 
Winkler and McCuen : Rh e to r j c Jtede Pla in 
Rorabacher and Dunbar: Assignments in Exposition 

Perceptions of Spec laLOp^ion Rhetoric 

Current Students 

Student perceptions of the I982 spring semester section were assessed 
by means of student-written letters to the Director of Rhetoric, R. Baird 
Shuman as well as by student concern statements and a questionnaire. The 
letters were written about seven weeks into the coarse and were supposed 
to state student perceptions of the strengths and weaknesses of Special 
Options Rhetoric 105/103. The letters were assigned by the teaching 
assistant at the evaiuators request, and were actually sent. The letters 
forn-Kid the basis for 103 tutorial comm3nts and revisions. The four letters 
that follow are typical letters and illustrate the variation in ability to 
write a formal letter. 
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Letter 1 



R, Ba I rd Shumah 

Director of Freshman Rhetoric 

Box . 71 - 

Department of English 
608 S. Wright Street 
Urbana, 111. 61820 

Dear, Sir 

I am a student inroMed in Rhet. 105 Special Option section v^ho 
happened to be a non-trahsfer student nor an athlet but a foreign student. 

I am writing this letter in hope that you wM j share an idea that I 
have about my class. As; you know, the.admi ss ion policy of Special Option 
section is limited to athlets and transfere'^ athlets. However, it is my 
personal opinion thai this pa rt i cu ! ar section should also be open to 
foreign students whose English level is higher than ESL students but lower 
than regular rhetoric students. 

.... I would 1 ike also suggest that the test 1 ng sys tem in English depart- 
ment is not fair for students with foreign background. It is because that 
foreign students are almost forced to take ESL courses without being fairly 
tested; not only written exams but also oral exams shoulc' be given. Thus, 
it i s my wish infornn you that .... 

Sincerely yours. 
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Letter 2 



Dear; Dr, Shuman, my name isRandy Miller I am a Transfer Student from 
Long Beach City. College in Ca 1 i forn la ; I transfer to the U of I to feartfier 
myeducation and to play football. My reason for coming here was because 
1 like people and the U of I is a good academic school. 

i'm enroll in Rhet. 103 and 105 both of the Rhet. courses have helped 
me to become a better writer. When I first enroll I did not know how to 
write, it's taken me about five weeks to learn how, now I have improve my 
writing skill. The work I was doing was D- now I am doing about C work. 

I only have one complaint. That is that I think the Rhet. teacher 
should take under cons iteratian chat the freshman and transfer student 
don't have the same English skili as a seniar or a Jtmiar. 

Sincerely, 



Letter 3 



Dear Sir 

_ My name is George Bailey and I am a new student here at ^he University 
of Illinois. I am also part of the fighting IllinI football squad. 

Presently I am enrolled in the freshman Rhetoric course, therefor 
I'm writing this letter to let you^know how much I respect you for such a 
well or§ani2ed__ course. This course has really help me alot. I am now 
able to write paragraphs and letters more effectively than I have in the 
past. ^1 personally hope this course Continue here at the U of I because 
for the^incoming freshmartj transfers and others who are planning to attend 
the U of 1, this course will really help them as well as i t helped me. 
Although this course has been very helpful theres one thing I recommend 
to better this course. For the incomers who are planning to take this 
course, warn them of the plentiful writing that is required in this 
course. Thank you. 

Yours sincerely. 



ERIC 
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Letter 4 

Dear Doctor Shumari: 



_ I am^carrently enrolled as a_ freshman at the Universitv snri i 

hiln thinking Of going into sports Medicine. Collece has 

been fun so far and I am doing fine in most of my classes Jfi- 
at^Brom.ey Ha , i and . have made reservations for^c^Ip^^s^^.s i nj^ni^t ' 

sect.^^,^S[°rharh:^^^ ^-w^;^. i^fcia^r-ri'-r 
:^;^inrs^rn "'inSi™ -'--^ "'^ 

T do A 1 n a?7 fljo_pressed for ti^e because of the many things 

. -efit^me in the ion^ r.n 

mai;^rfea^n%nd"^'?^t'1 ' '''' Sustained class because th.ir 



Since I am not the most skilled writer i must work h^rw\ '''^ = 

^;1rme°" rr.--ri J^l ^'^^l ''^^ ^ "^^^ a^d CJ^n ch of 

good grade. " " ''^"^^h the class, and make it with a 



I'^eP this'co^r^''-'?'' a good class. I hope that you will 

class voulhould'h ' """''^ ^"99est that to improve the 

r ;sneiS?ul^r--r.r-:e^;^ 

Tnank you very much for your time and have a nice daj. '^^'^^'^^^ ■ 



Sincerely yours, 



ERIC 



About halfway into the course students were .sked to give three concerns 
they had about Special Options Rhetoric 105 and three concerns for Special 

Options Rhetoric 10^ In ordpr of ; - -r, . 

oraer o. i„iportance. The nine students present in 

class that day responded with the following concerns. 
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The Concerns of Ni ne _$ixijent5--f or-Special Option<^ Rhetoric 105 Clasi 

Student 1: My first concern is whether: I will he taught how to write 
papers correct ly . 

Student 2: My first concern is whether : I could improve my pronouncesea 1 1 on 
by using verbs, nouns, adjectives, and exc 

Student 3: My first concern i5 whether: knowing if I'll be able to get out 
or this course wit.;: a descent grade and at the same time knowing 
I'll be able to write descently after I finish this course. 

Student M: My first concern is whether: I get a good grade or not (I'm on 
proba t i on ) . 

Student 5: My first concern is whether: the class is functioning at a good 
level compared to the other Rhetoric 105 courses. 

Student 6: My first concern Is whether: I learn something and I actually 
get something out of the class besides a grade. 

Student 7: My^first concern is whether: I learn how to write better. I 

feel that Rhetoric 105 helps me to learn more about writing and 
how to do research papers . 

Student 8i My first concern is whether: I can successfully pass this course. 

Student 9: My f i rs t concern is whether: me learning how to write a paper 
and learning the different parts of an A paper. 



Student 1: 
Student 2: 
Student 3: 
Sti:Jfcnt 4: 
Student 5: 
Student 6: 



My second concern is whether: I wM 1 be taught some basic 
English, such as grammar, punctuation, etc. 

My second concern Is whether: Writing my paragraphs . I need 
and want to really understand how to write a perfect paragraph, 

My second concern is whether: this course will help me later 
in the future. 

My second concern is whether: is to learn more about using 
the English language correctly. 

My second concern is whether: the class will be beneficial 
when and if I take more advanced Rhetoric. 

My second concern is_vjbether: We do the proper amount of work 
for the hours we spend in class. It seems tome that I put in 
several more hours than the credit that is given. 
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Student 7- My second 
helped 

Student 8: My second 
to get me 

Student 9- My second 



concern is whether: 
to improve my Eng j i 

concern is whether: 
to be a better Engl 

concern is whether: 



i also feel that 
sh ski 11 . 

The T..A. can have 
ish student. 

I pass the class. 



Rhetoric has 
enough patience 



Studen t 1 : 
Student 2: 

Student h: 

Student 5: 
Student 6: 
Student 8: 
Student 9: 



My thira concern is whether: or not the TA will bury me in 
homework assignments. 

My third concern is whether:^ li will improve my reading habits. 
Reading is fun to me, but I do not read enough. I think Rhetoric 
105 will help me in plenty of ways. 

My third concern is whether: studying and.bejng sure I have all 
my assignments in on time. I must.really be put in alot of time 
with my third concern in order to attain my 1st concern. 

My third concern is whether: Mm getting a good understanding 
of Rhetoric. 

My third concern is whether: We get enough time to write a good 
paragraph when it will be graded. 

My third concern is whether: The T.A. knows how much it will 
be appreciated if they could make you a better student. 

»ly third concern is whetiier: I get an A or B out of the course. 



Student 1: Gtner concerns I have are: to be told when papers are to be 
c^raded, and spend many more hours out of class than given 
credit for. 

Student 4: Other concerns J have are: The amount of stupid busy w5rk we 
have. We are constantly being g i ven ass ignments which a third 
grader could do. It takes up some of my valuable time that I 
could be spending in other constructive areas. 

Student 6: Other concerns I have are: The restrictions about missing 
classes and homework assignments. 

Student 9: Other concerns I have are: I'm really doing great or whether 
I'm doi ng good. 
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The_Concgrfi5^al-^ifl^^-S44^ for Special Option RhatarJ c- 40j- Tutor ia I 



Student 1 : 
Student 2: 

Student 3: 

Student 

Student 5: 
Student 6: 

Student 7: 

Student 8: 



My first concern is whether: I will be tutored enough to help 
my grade average. 

My first concern Is whether: All my paragraphs and essays are 
all correctly. I will like to no if the commas, spelling, and 
other are perfectly wright. 



My first concern Is whether: j 'm really impros/ing on class 
work by taking time out to go to these classes. 

My fi rst concern is: To go so I can pick up that extra one 
hour cred i t . 



My first concern is whether: 



My first concern is whether: 
minutes that are given. 



The class is beneficial. 

I 1 earn somethi ng in that ^0 



My first concern is whether: Rhet. 103 helps with grammar and 
skill and spe Ming. 

My firstconcern is whether: I can really recognize if the 
teacher looks like he/she really cares for me as a person and 
really wants to help rne. 



Student 9: My first concern is whether: Finding out or ill my work in. 



Student 1: My second concern is whether: The TA is genuinely concerned 
enough to he I p me . 

Student 2: My second concern is whether: My reading hibits has produce 

better. I would really like to no if my reading is moving along 
quickly and faster, and I know what I am really reading. 

Student 3; My second concern Is whether: My instructor will actually tell 
me how I stand. as far as grades and whether or not I need extra 
help. Also what I need to do to a an "A" out of this course. 

Student k: My second concern is: discussing my work in class in order that 
I may become a better Retoric student and an overall person in 
the category of English. 

Student 5: My second concern is whether: the class accSmpHshes anything. 



EKLC 
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Student 6: My second concern. is whether: I get bored very easily and I 
don't keep my mind on what is going on. 

Student 8: My 5econd concern Is whethpr. 1 can comprehend to any mistakes 
I might have made on a pap-r. 

Student 9: My second concern Is whether: finding out the thing j do know 
as well as the things I don't know. 



Student I: My th ird concern is whether : that I see steady improvement 
on my part throughout the semester. 

Student 2: My third concern is whether: If my teacher is helping me as 

much as she rea I I y _ cou I d . By her pushing me harder I think my 
learning habits will increase better. 

Student 3: My thi rd concern is whether: I'll be able to tell her how or 
what I think of this course. 

Student ^: My third concern is whether: or not I actually learn anything 
from_the tutorials. This is Important because it's a big waste 
of time to go and learn nothing. 

Student 3: My third concern is whether: I can prove to myself that I can 
pass this course, 

A content analysis was performed on these concerns by labeling the topic 
mentioned in each statement and then looking for patterns for each of the 
three concerns for both Special Options Rhetoric 105 and 103. The results 
are shown in Tables 1 and 2. 



40 



37 



. : _ _ _ . Table I 

Content Analysis of Student Concerns for Special Dpt ions Rhetoric j05 
According to Importance and Frequency of Mention 



Topic 

Learning/improving language competence 

Basic skiJ Is for standard English usage/ 
rnechan 1 cs 

Writing-general, paragraph, /research paper 
Reading 

Ora I proflUncia t ibh 
Tota 1 

Grades 

Good g rades 
Passing grades 

Total 

Special Op. Rhet. 105 Course 
Preparation for future 
Preparation for future rhetoric col rses 
Comparability with other Rhet. IG5 courses 

Tbta! 

Ass ignmeotS- 

Appropriate amount 

Appropriate amount for credit given 
Appropriate time for in-class assignment 
Knowledge of assignments to be graded 
Busy work^ age appropriate 
Oh t 'nv-^/mi ssed restrictions 

Total 

Teaching Assistant 
Pa t ience 

Student appreciation awareness 
Total 



Concern Other Total 
2 2 Frequency 



6 
I 



3 

8 
I 
I 



13 



2 



Eva] uat i on 

Truthful/infoimat i ve 



Sel f-di sci p I i ne 

Studying/on time assignments 

To ta I 
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^ Table 2 

Content Analysis of Sp. bp. Rhetoric 103 Stadint Concerns 
According to lm|3ortance and Frequency of Mention 



Concerns Total 



Top i cs 


1 


i 
2 


3 


Frequency 


Tutoring Time 

Adequacy for passing/improving grades 
Adequacy. of 40 minutes for learning 
Cost eff iciency^-tutoriai time vs. 105 
class improvemen t 


i 
1 

1 




1 


I 

i 


Total 


3 




1 


if 


Teaching Assistant 

Concern for student/really wants to help 
Available help for reading improvement 
Avai lab] e help for ski 1 Is -grammar, spel 1 ing 
Challenges for student for better learning 
habi ts 


1 
1 


1 

j 1 


1 


2 

i 
i 

1 


Total 


2 


2 


1 


5 


Feedback 

About paragraph/essay correctness-mechanics 
About student status tc assignment requirements 
About actual grade status 
About need for extra help 

About how to get an A in Sp. Dp. Rhet. l05 
About how to improve In Rhetoric/English 
language 

About what student knr ws and doesn't know 
Possibility of honest 103 evaluation by students 


1 
1 




1 




Tota 1 


2 


5 


1 


8 


Attendance 

Enough to get extra one hour credit 


1 
1 






1 


Tota I 


1 




1 


I 


Sp. Op. Rhet. 103 

Can i t accomp I i sh anything 

will It be bortng or keep attention 

Availability of one-to-one special help 




! 
1 


I 




Total 




2 


1 


3 


Studen t Awa reness/Unders tarid i ng/Se I f-concep t 
of steady improvement throughout semester 
proof of ability to pass the coarse 
ccTip rehens ion of errors made 




1 


1 
1 


1 
1 
1 


Total 




1 


2 


3 
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Near the end of the course students were given a questionnaire with a five 
point scale to assess how they felt about tne course. The results are shown 
In fabies 3 and h. 



. - . Table 3 

Rank Ordered Mean Average of Student Responses to 
Before and After T^i^g^l ass Wi th M( an Gain 





Be fore 


After 


Ga i n 


i believed 1 could organize my ideas Ciearly. 


2.86 


3.57 


+ .71 


1 tnoUQnt 1 dev/plnnf>rl m\j i Ao^c s i ri « 1 

«.iiwwix^ii^ 1 ucjvciuf^cu Illy iQcab auecuaLeiy. 


3. !4 


3.71 


+ .57 


1 thought 1 was a competent writer. 


3.00 


3.43 


+ .43 


1 had confidence in my ability to say something 

1 Lii icauill^. 


3.14 


3.57 


+ .43 


1 thought 1 could spell and punctuate acceptably. 


2.71 


3.14 


+ .43 


1 thought 1 used words carefully and precisely. 


3.60 


3.43 


+ .43 


1 regarded writing as a way of straighteninq out 
my own thinking. 


3.00 


3.29 


+ .29 


1 often revisedwhat 1 had written before 1 
con s I Hp rp H if f i n I c ho A - 


1 Z 1 

3.57 


3.86 


+ .29 


1 1 iked to wr i te. 


3.29 


3.57 


+ .28 


1 believed my vocabulary was adequate to my needs. 


3.43 


3.71 


+ .28 


thought my teachers were only interested in 
finding errors in what 1 wrote. 


2.43 


2.71 


+ .28 


1 understood that many people react emotionally 
to language choices different from their own. 


3.43 


3.66 


+ .23 


1 found essay test^ frightening. 


2.71 


2.86 


+ .15 


1 usually proofread my final copy and made the 
necessary mechanical changes. 


3.71 


3.86 


+ .15 


1 worried about the ^'correctness" of my writing. 


4.57 


4.57 


.00 


1 varied what 1 wrote according to the needs of 
my audience. 


3.57 


3.57 


.00 


1 was sure 1 could recognize "good writing." 


3 29 


3.29 


.00 


When 1 tried to write something, 1 had trouble 
getting started. 


3.71 


3.7! 


.66 


1 believed teachers cared more abot t what 1 
said than how 1 said it. 


3.50 


3.14 


-.36 


1 had trouble finding support for my ijeas. 


3.43 


3.29 


-.14 
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Table 4 

Rank Ordered Mean 

i had enough opportunity to write outside of 
class. 

Class discussions helped ♦^o stimulate my 
thi nki ng « 

I usually onderstood what the teacher was 
talking about. 

The responses I received to my writing helped 
me in making revisions. 

I understood the teacher's coi.:ments about my 
v/r i t i ng. 

Class exercises were directly related to writing 
p rob i ems. 

The teacher encouraged students to express their 
own views even though the teacher disagreed with 
them. 

Everybody in the class was encouraged to 
participate in the discussions. 

Class discussions gave me ideas for my writing. 

I understood the purpose of the assignments. 

1 had enough opportunity to write in class. 

The teacher encouraged students to ask questions. 

The responses I received to my writing helped me 
in the next assignment. 

The teacher's comments on my writing were positive 
and supportive. 

The teacher's evaluation of my writing seemed 
fal r. 

The teacher was available for consultation when 
I needed help. 

The teacher seemed to value me as a person. 



Average of Student Responses 
for In Tills £iass-S-tatements 



4.14 

4.00 

4.00 

4.00 

3.88 

3.86 

3.86 

3.71 
3.71 
3.71 
3.71 
3.57 

3.57 

3.29 

3.29 

3.29 
3.29 
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Table k (cont*d) 



The teacher welcomed student cnggestions for 
activities, assignments, and projects. 

When tests were returned^ students were given a 
chance to ask questions and understand what 
acceptable answers should have been. 



The teacher returned my assignments within a 
reasonable length of time. 

The teacher sometimes appeared bored. 

Test questions were related to what had been 
e.nphasized in the class. 

The teacher seemed more interested in some 
students than in others. 

The teacher explained the basis on which grades 
were given or evaluations Hiade. 

The teacher sometimes ridiculed student comments 
or student wri t ing . 

Even though the teacher criticized my writing. It 
was always treated with respect. 

I had enough opportunity to write about my own 
i nte rests. 

I bejieved I vvas writing only for the teacher. 

I had opportunities to write for various audiences. 

I thought my creativity was being suppressed. 

The teacher sometimes wrote with the class and 
students had an opportunity to discuss the teacher's 
wri t ing. 

Comments made by other members of the class helped 
me in my wri t i ng . 

What I wrote was frequently shared with other members 
of the class. 



i had oppbrtuh i ties to work in small groups in revisi 
and editing what group members had written. 
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former Students igSO 

An Engineering Stajdent : i think the teacher did a good job, but a lot 
has to do with the student wanting to get "into" the course. The course 
seemed like for football p Iayers--most of th^n^ weren't too ser ious--bdi sterous 
football players. Getting across the seriousness is the most important 
thing for Special Options. I don't like to write papers much yet, bat if 
I have to I can. Mve written two papers and did okay--got C grades on 
them. I don't feel they spend enough time on paragraphs in Special Options. 
The teacher had to rush Into the essay. 

A FootbxU Player : It was all right-^real ly. ! got hurt In football 
season and missed a Iot--had to rush and get in my work. I didn't get "into 
it." I really did learn something though. It did help. I write letters 
to my g i r 1 friend-- i t helped me on composition. I used to just throw words 
together. I have a couple of papers due now and I have more self-confidence. 
I don't have to rely on the tutors as much. Now I can plan It myself-^riii 
more self-reliant now. I used to think of somethi ng--any old thing and 
write it down or copy out of a Look, the way we did it in there was pretty 
good—the tutor«-met with her--pretty effective, a teacher by ourselves. 
We cleared up stuff. And In between, the homework assignments. 

Another Student: It made no difference at all for me. All we did was 
write papers but weren't taught the techniques. You can't learn to write 
by just writing a lot. It didn't help much with grammar. I thought it 
was superficial. I think the coarse should start out with basic grammar 
before writing. I think it should be made two required courses--grammar 
plus writing. Many had trouble with the course because they have problems 
in grammar and wr i t i ng . 
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Another Footbal LPlayer : i thought it was a nice course. It helps 
you understand how to write a paper and do research. My writing is better 
than it was — it improved. But I couldn't le^rn enough in one semester— i t 
is not really in mind— they push you tod fast. I have had papers to do in 
psychology, Black History, and Speech Commun i cation— I still always have 
my papers checked over by my tutor. They need to do more about reading in 
the course. A paper may he an A paper, but if you misunderstand reading the 
assignment, then you get a low grade. When I first came I was playing on 
the football team. Now my goals have changed. Now I'm In Business 
AHministraticn. Now I am more responsible academically. Now I want a 
degree. Then I didn't. At first I was told to jUst hang in. It is hard 
for me to maintain a 3.00 now, but I Want to go beyond 3.00. Once I had a 
ten page paper. I did four papers since then. My study habits are better 
now. Now I know I can do ten pages and "get into it" but still get help 
from the tutor if I need it. 

A Non-AihJ^te: 1 thought it was pretty good. The tutorial was pretty 
gQod--one on one. It made a big difference. My grades would have been 
lower. I get solid Bs and I have self-confidence. In my class only two 
out of fifteen were not sports people. Some of the athletes didn't take 
it seriously and didn't get good grades. They'd come in with papers half- 
written, scribbly— they didn't think the class applied to what they were 
doing. The other non-athlete and I got good grades. I got a B. 

Former Teach 1 ng^AssXs tan t^ 

1. The problem is that is only one semester. Obviously we are dealing 

with kids who need two semesters. It is better to put kids in this class 

than in Fegular Rhetoric loS: The athletes have a right to an education. 
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The TAs have to worry about passing s tudents--the student athletes schedule 
and arranging your class to fit the course requirements and the sports 
calendar. 'M have a Friday game and I won't be there." More hassles! TAs 
are more empathetic with athletes now but are torn between hurting the 
students' sports careers and hurting the students' academic future. We have 
to play GoJ. There is an ethic issue. Should students be allowed to get 
a degree without the mental capabiWty? 

2. Special Options is an exper i nent--so probaoly they will go to more 
than one semester. I think it is a great idea but I think it is not as 
effective as it could be if more than one semester. A dismal writer can 
only improve so much in one semester, especially i f he is playing footbalj 
and has three other classes, too. The whole special admit Idea is not a 
good idea on such a small scale. It needs to be expanded tenfold. A student 
should come in on a four, five, or six year program, depending on his skills. 
The University is being completely irresponsible in the few specially dis- 
advantaged students it accepts. Right now the University admits the Upper 
crust of minorities, except for athletes. It's stupid. There are thousands 
and thousands of low income students who could get a degree here If they 
had a year of preparation. There should be an explicitly stated five year 
special admit program where students have the first year to adjust and take 
introductory preparatory courses but with the usual high standards applied. 
It will never f^ppen--money . And the Alumni vyouldn't like It. They don't 
view the U of I as non-elite. 
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A Fomer EOP and Sp. Gp^ -teacbiag Assl^^ant 

Special Options should be a two semester course-- there ' s too much to 
cover in sixteen weeks. You have to teach about sentences, paragraphs, 
essay style and the research paper simultaneously. But people did improve 
I feel Special Options was something stuck oh to the composition curriculai 
it was not thought out. Attendance was a problem. ! would have people 
missing eight or nine classes In a semester on Fr i days--remember there are 
only thirteen weeks of actual teaching. One of my former Special Options 
students is now doing free lance work for the Daily mini^ -he's good. He 
had potential but never a course that went about teaching writing 
systematically. I enjoyed teaching the Special Option course--it was 
chal ]enging--di f ferent. But there is much more work for the ^A. The pace 
was so fast that I felt like giving everything a lick and a promise. In 
EOP Rhetoric there is a standing offer for students who get a C grade or 
lower to rewrite the paper, but in Special Options there is no time for 
thi'5 rewriting. In EOP the students diction and grammar was not bad, but 
i t j_s- a big problem in Special Options. The Athletic Department tutor 
tries to patch up their papers--they work with them too much on essays 
and writing. They should have worked with them on diction, grammar, usage, 
mechanics--but the goal is to get them through the 105 coarse come hell or 
high water. There's the problem here at the University of prejudice 
against ath letes--that they are stupid, won't do the work. In my class 
most of them dXd work. The whole system works against the football player. 

A^-For-me^-E-OP arvd Special Option 103 tutorial Teaching AssAsxant 

The main problem for a Special Options 103 TA is attendance and the 
paper requirements. In EOP courses there are strict requirements on due 
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dates--a grade is deducted for late papers, but in Special Options this Is 
not so because the Athletic Association gives the athletes four excused 
absences. When they are absent so much, I couldn^t work with them. I 
could give them an Unsatisfactory grade but I couldn't discuss anything 
with them when they did come because no papers were done. It was hard to 
build momentum. If students don't show up, there Is no penalty, numerical 
only a U or S, so most don't take the tutorial seriously. Communication 
breaks down because goals are differential can't reach them. They've been 
coddled before and now as athletes. Other students have to work with the 
tutor and 105 teacher only- -but these athletes have another tutor who may 
help too much. Lf a student came to every tutorial and class and was very 
serious about the work and had the quality of time-- I mean rested--they 
work eight hours a day, a full time job--their minds are not rested--and 
they do heed a social 1 i fe--so there's no serious effort. Human nature as 
it is, they cut ti:torials and some athletic association tutors doctor up 
their papers. It grates on me because when I work with EOP students and 
see the progress they make because there Is no other tutor to work with 
and they have the quality of tlme--when I think about it. The other tutors 
helping the athletes and the athletes letting them do a? much as possible 
(cause the tutor's job is to help them get through the system) --we 1 1 , 
it's a problem of ethics. Also— the Special Options 103 is a total waste 
of University money. If a tutor waits and ho one shows up--it is very 
frustrating and sets up a bad relationship between tutor and student. When 
the student does come, precious minutes are spent talking about discipline 
and when we'll meet again and why he didn't come. I can tutor and counsel 
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them until I'm blue in the face but tliere will be no real improvement If 
there's no sufjijort from the Athletic Association. 

A Current Special Qp^Uon Teacfalrixj Assistant 

My major gripe is chat the students are not ready for the Rhetoric 105 
level. Obviously they didn't come in at the same level as typical U of I 
freshmen. The University knows this when athletes are rec ru ! ted--they 
tell them "Come here, come to this school," and then they close their eyes 
to the admission policy. But you can't take these students and expect them 
to do the same work as regular 105 even with the tutorial. I feel the 
Special Options students need a full year of remedial courses. How can I 
start with the sentence level and get them comfortable with that, comfortable 
with paragraphs, and the essay, all in thirteen teaching weeks? We lie 
to these students when we tell them they'll be writing proficiently at the 
end of Special Options Rhetoric. We are cheating them. If I apply the 
writing and grading requirements of 105 these students will fail. Why 
should they be made to fail? If they started in Rhetoric 104 ror a year 
and then took 105, then they'd feel like they were progressing up rather 
than failing 105 several times like many do. The Handbook tells TAs "If 
they don't come up to par you won't be able to pass them." It is really 
telling the TA "Don't expect any miracle." Then it says, "Motivate them, 
but, if yoa have to, give them a low D or F." My peer advisor said I 
should spend four weeks only on the text Rhetoric j . This is the seventh 
week of class, and I am still on it. I did not get through it in four 
weeks. Technically we are doing essays now. I won't get to Argumentation. 
The students find writing not enjoyable — hard--pa Infu 1 . I -ijn't blame them. 
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Writing isn't easy--comfortable; they haven't gotten comfortable with the 
paragraph— if they had sixteen weeks with the paragraph I could get them 
comfortable and confident with the p^ragraph. I feel uncomfortable teaching 
this— i had no background in rhetoric— I have no background in teaching the 
kind of stuff expected in here. I had knowing that but not knowing how. 
I can't anticipate problems. 

T£e Special Ofi^i<3ns Director 

I have Special Options staffing problems. No one wants to teach it. 
It is much harder to teach--there are more frustrations: more discipline 
problems; poor attendance- motivating students; the students are as good 
or bright to begin with (we don't know the ACT scores for some of the Junior 
College transfers but we suspect they are low-others are fifteen or below); 
they must try to do an impossible task in one semeiter— the futility of it 
all; the knowledge that Lhey as teachers will fai l--fai I i ng themselves, 
failing the student and caught in the middle of conflicting demands--the 
English Department teaches demands versus realities; some don't like 
athletes — they prefer minority students to athletes. The minority students 
are equated with social equality Injustices but with athletes that's not 
the case. They are equated with special privileges and cheating in the 
system; I won't use some qualified TAs because of their athletic attitude. 
Some lAs are not trained in grammar-they don't like it. I taught a weird 
class last semester-part EGP and part Special Options. I liked it-it 
was fun to teach. I'd consider teaching a Special Options class again in 
the fall semester because there's an interesting research problem to explore. 
My thesis is that one can write ind be taught if he has something to say. 
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But I am frustrated because the class would have to be a bona fide regular 
Rhetoric 1(35, and I'd have no freedom to explore the thes!s--the research 
paper would get in the way. I could if 1 had two semesters. 

An Undergrad Reference— Ll-br a r^ an 

Special Options is a program under fire from people In the University, 
in December the director didn»t know If there would be a Special Options 
course this spring or who would teach it. When I gave the TA orientation 
on January U, it wasn't determined yet who would teach the class which would 
begin six days later! The present TA was being considered because the TA 
who had been planned on to teach It suddenly left to teach elsewhere. I 
thiriK Special Options is a real interesting program. I think these students 
are my favorite to work with. I could never understand why some T.-s don't 
want to teach them-- if I were a TA, I'd want to teach them. They are so 
unpretentious. They have a lack of soph i s t i cat i on— they have the least 
amount of library skills, so it is rewarding every time they find something 
they are interested iri and are successful. Today several came by--one 
especially, James Webb, he wears diamond earrings--a dresser--a man about 
campus"-high self-confidence in- compari son to some--James came by with his 
rough draft of his research paper and wanted some help. I have a close 
relationship with these students and It carries on from semester to semester. 
I think James' research skills are sophisticated ahd far outstrip his 
composition and reading skills. It will be interesting to see his paper-- 
his topic is the Effects of TV Advertising for Food on Children and Their 
Desire to Have These Foods. The Special Option people feel a sense of 
accomph'shment, success. i have seen an increase of these this semester. 
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For example, when I looked at dames' BlbMography cards, I noticed he didn't 

the Readers Guidg but P-S^x^oXjoqlc^] Abstracts . Also, last month I went 
to the main library and saw about fifteen Special Option and EOP students 
using the main catalogue in the Reference room. They are learning how to 
identify appropriate materials In many different env i ronments I ea rn i ng 
the thought processes, learning how to learn. Last week a Special Options 
student taking another class came to my desk--conf !dent--wi th three other 
classmates and told them, "She'll help us." They transfer the research 
skills and attitudes from Special Option Rhetoric 105 to the library as 
an information source- They are changing research and library attitudes. 

Tl^e College of Education Dean 

Special Options Rhetoric? There is a University policy and an Illinois 
Board of Higher Education policy against remedial courses and this smacks 
of it""but it uses the same textbooks as the regular rhetoric course. I 
think it is very good as long as the University admits Special Admit 
students. But I think Admission leaves something to be des i '-ed with ACT 
scores of 15 or less. They're going to have prob lems-- the University should 
provide funds and facilities to see that they can succeed. At the end of 
the sophomore or junior year these students should retake the ACT test 
to see if the scores are up. A ch^-clx. The Special Options people could 
track down people and retest--it's alright to do internal research--a 
sample--retest for concrete evidence. We have some athletic students 
taking education courses, but we have a 3-5 grade requirement. If you go 
on probation, you need a 3.7 to get off--we have a policy here to protect 
against athletes. We are working with different tutorials, but they do 
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have to get the average up. They cin enrol j, but the 3-5 affects anybody 
in teacher training hare and at five other colleges. There Is a concern 
by some for the high cut-off for probation issue and the question of when 
remediation is not an is remediation. The big issue facing the University 
Is if you have special admissions, you do have special obligations. 

The Chancel lor 

f know about Special Option Rhetoric only indirectly since I was Dean 
of the Law School and not involved in undergraduate courses before. There 
are two perspectives about Special Option Rhetoric: 1) a University like 
Illinois has no business doing remedial work--our standards are high. You 
could take a purist pos i t iori--s i nk or swim--it is defensible. The University 
for a long time has not taken that position. But a course with a tutorial does 
raise questions. 2) Only a small percentage of U of I students are in Special 
Options Rhetoric and the University does have a commitment to Special Admit 
students, equal opportunity, the handicapped. Not all need courses like 
this, but some do. If we are going to admit blue chip ath 1 etes""some are 
not good students and most of these are in the major revenue producing 
sports and tend to be from a minority popu 1 at ion-- 1 f we are not going to 
give them help, we are asking them to do the impossible. They'll sink. 
Since the University has Special Admit students, the University has an 
obligation to meet their problems. They have motivation (the most 
important) and academic problems. Many have vast potential, never realized. 
The whole problem is exasperated by the steady rise in academic ability In 
our regular students. The U of I stands at the apex of the state higher 
education system and it's increasingly difficult to get in. The quality 
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of the regular stadent Is increasing but the quality of the Special Admit 
student is flat, and this creates a problem-- the discrepancy is greater 
now. If in this milieu we put Special Options. We haven't given it as much 
support, resources, tine, personnel as it needs. Most agree we need an 
EOP program for m i nor i t ies--we could let marginal students go to community 
colleges. The Blacks and Chicanos could go there, but blue chip athletes 
can't go. There is an obligation not to exploit them--to let them do 
athletics and also educate them. The crucial years are the beginning years 
when reading and writing skills are down. We need to help them but many 
of our efforts are in reverse order. The best students don't need help 
but the below average students need help. How? Time? We aren't giving 
enough resources--we need to give more— more personnel. The only answer, 
to be honest, is--l don't know. The commitment is still there (as for EOP) 
but there is no money. We are cutting back 4.5 billion dollars. There 
are no dollars in the short run but over the long run my hope is we can d5 
something. Maybe we could through the Athletic Association is a separate 
corpor- t ion . 

A nother Administrator 

As far as the amount of time given to the Special Options course--the 
Head of the English Department is upset about providing for athletes--he 
doesn't want to give money, so there's no support for a two semester -rogram. 
The department is saying, "We are treating them special." 

'\n Adm i n i s t ra t i ve Aide, 

perception of some people--that athletes are the only ones who 
have sjjeciai needs--is inaccurate. There is a rather large number of 
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students who need this special rhetoric and also special math and other 
courses. There are not many enrolled in Special Options Rhetoric this year 
perhaps because the announcement went out late and maybe students had their 
enrollment already planned. There may be a stigma attached to being in a 
class for students not quite as bright as others. The athletes have Terry 
Cole pushing them In, other kids don't have. Special Options Rhetoric is 
rather recent-- there are advisors who don't know much about it. Also many 
people think this program is inappropriate for the University. But that 
is a purist, naive, attitude. The political forces and pressures from 
legislature, and social pres su res- -af f i rma t i ve action--all say there is 
a special place for special categories here and at other institutions. If 
the purpose of the University is to educate people and it greatly approves 
or values this notion, one of our greatest challenges is to take at least 
a small number of those who wouldn't get in and see them through--even if 
they don't graduate. To some extent they are provided for, there is a 
commitment, but not enough though. The English Department, I think, 
suffered more budget cuts and more are down the road. Because of other 
cuts--they can no longer provide money. Earlier some money Was provided 
by the University but now that is not enough. That is one thing— no more 
support out of the English Department. I think as long as the Board of 
Trustees policy is saying ten percent are to be admitted in special 
categories, then we must have special remedial courses to help them along. 

A Graduate Co-Ll^e- Qea^^ 

We need Special Options Rhetoric because rhetoric is required and 
many of our folk are admitted under the special admit categories. This is 
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jiarticularly trae of minority athletes. Some of our athletes have ACT 
composites of below 10 yet the average composite ACT score is 31 in Commerce 
and 33 in Engineering. We Have recently increased our recruitment of 
minority college athletes from Ca 1 i forn i a-- they are poor in reading and 
writing sl<ills. Without Special Options Rhetoric, they can't last. The 
recruitment from California is likely to go on since we've increased our 
football victories. The California weather is good all year and they can 
spend all year perfecting their athletic skills and can get into a California 
Junior College easily. But they don't study--they take irrelevant courses 
like Backpacking. If we want to be competitive in the Big Ten, we must 
recruit these skilled athletes. The Department of English is caught between 
a rock and a hard place. They are trying to maintain standards. The Head 
of the Department really, really doesn't make any special provisions. 
According to NCAA policy, you can't make special funding arrangements for 
training of athl etes-- they are supposed to be blended in and not set aside. 
This is not realistic. These Special Option courses we have proposed, 
since they were already in place, be part of the program for the academically 
handicapped. EOP doesn't want anything to do with athletes though. EOP 
composites have risen from 15 and l6 to 19, 20, 21, 22. In a state with 
Spanish and Blacks, a flagship University can be unrepresentative of the 
state representative only of white middle class suburbs. What kind of 
student body do we want here? The pot boiling now is the attrition rate of 
minority athletes the academic attrition of minority students--they are 
being kicked out. The institution is respons ! b 1 e-- they advised them to 
take courses leading to a degree. The point is. unless we can change some- 
thing in the curricjlum and accommodate academically deficient athletes, 
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asuaiiy minority, something will give. They won't come here if they know 
the U of I Won't help them graduate. Director of Athletics Nea 1 Stoner 
and Coach White are both saying "We need a program." When we look at the 
big picture and look at Special Options Rhetoric, there is not much faculty 
opinion favoring Special Options anything. There is an emphasis on an 
Academic elite-some of these people would like to see the top one percent 
of the students--the ones who now go to Princeton, Stanford, and North- 
western, come here. At best we're giving Hp service to student athletes. 
The big public statement of the University is that it has never had any 
"remedial" courses-- that it must maintain a proper image. 

A Curren^Special^ptiOn Rhetoric Minority Athlete 

1 think it's a good program if you're not advanced in composition. 
It gives you a chance to feel your way through--if you're hav'ng problems 
and don't have a complete understanding. I am getting a better under- 
standing—I am getting better every week. I am happy with things as they 
are. I think the research paper will be interesting and" i n fo rma t i ve . I 
looked at the New York Times yesterday— I had never seen it before— it's 
amazing.' All those accurate facts there! I am trying to research Jackie 
Robinson Breaking the Color Barrier. 

Observaitons from^ the Eval uator 
The pretty young teaching assistant came into the Special Options 
Rhetoric 105 classroom at 9:25 AM, Thursday, looking like a high school 
girl--long, straight hair, dressed in appropriate but "in" clothes, loaded 
with textbooks, notebooks and folders. A very tall, slim girl got out of 
her desk and met her at the teacher's desk. 
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Teacher: 
Girl : 

Girl: 



Girl : 



Girl: Is my tutorial at 10:20 or iO:40? 

Teacher: 10:40. 

i thought it was at 10:20! 
teacher: We've been over that before. 
Girl: Was it on Wednesday? 

(Shakes head affirmatively) You never left me a note. 
I know-- I'm sor ry . 

(They reschedule a new time and a new day) 
I0:i*0, 10:20, 10:00-1 better write this one down. 
And I finally have my excuse papers from the doctor and 
coach. 

(to evaluator) I'm way behind on everything. My problem 
now is that I'm behind--l've gone to games and I've been 
missing classes. I'm having trouble staying on top of my 
required assignments. Today between now and 1:30 p.m. I 
need to contact all my TAs and get ass i gnments--then I 
leave and fly to Kentucky. I come back late Sunday p.m.-- 
then I face whatever on Monday. 
Class begins (Week 5, March 4, I982) 9:30 a.m. 
Nine students present. 

o The teacher begins by telling students that next Friday is the 
last day to drop the course--that some may want to talk to her 
about dropping because of so many missed essays or not doing well 
at the beginning of the course, 
o The students hand in note cards and a library assignment. 
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The teacher tells them their research paper outjines are due next 
Fr i day. 

A student raises his hand and says to her: thought my tutorial 

last Monday was in the library." The teacher replies: "It was in 
my office." 

Two more students arrive. 

Teacher tells them to turn to page 10^* in Rhetoric 3 on transitions 

and begin reading and filling in the transitions appropriate in the 

blanks for a poem and paragraph. The students answer when called 

on to supply the missing word--but answer incorrectly. They do 

not answer correct 1 y^-answer i ng J_ instead of also or after Instead 

of soon resulting in sentences that are fragments or stylistically 

unacceptable or nonsensical; "See page 98 for the list of tran- 

»'__ __ _ _ 

sitions under time." See what happens if you have: After she gave 

birth to five hounds. It is i ncomp 1 ete--not a complete thought-- 

you wonder then what happens. You need to use Soon she gave birth 

to five hounds. 

Teacher continues asking for answers, explaining why the answers 
given are wrong, what the answer should be. The students do not 
understand the relationship words needed to relate one sentence to 
another for coherence and cohesion. A big problem: They say 
furthermor-e instead of XHe first reason is . and sinre instead of 
-therefore, or f i rst instead of another xeaso^ . Students can't 
recognize when the author !s enumerating or giving causes, sequencing 
or contrasting. They fill in with the word example instead of 
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J^br exampj^s . Clearly these students are unfami War with the sign- 
posting done in formal written expression. (But maybe they can 
use them appropriately if they are producing the paragraph?) 
There are now 11 students in class but only five have the text- 
book. 

Teacher asks a student to answer a question but he has no paper, 
so she asks, "Did you forget to do it?" He says, "I did it but 
forgot my paper," and fills in the answer impromptu--and Incorrectly 
Teacher tells students to write an in class paragraph using as many 
formal logical connector transitions as they can, underlining them 
and in parentheses putting in the relationship for the chosen 
connector such as therefore (result) or furthermore (addition). 
(It is now 10:05) 

Two students are at the teacher's desk, talking to her. 

The teacher reminds students to write on every other line for the 

paragraph. 

The teacher comes over to me and talks, saying: 

I'm doing all the work in-class now because of the 
athletic tutors doing their work for them and to see 
that it gets done. They dr i ' t do their homework-- they 
come unprepared. I can't fail them--the EOP--Special 
Options director won't let me. I was surprised that 
they used transitions incorrectly and at the little 
space given to transitions in the text. The students 
do not make use of clues in the text explanation and 
exercises like there fnre (result). They use for example 
correctly in speech but then want to use example in 
writing. They think writing is a new language and are 
confused . 
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o Teacher says "Finish up now--you have three minutes left." 

o A boy asks if he can recopy his messy, scribbly paragraph, but 

she tells him there is no time. 

o Teacher puts an old assignment on blackboard as a reminder: 

For Tuesday: Rhetoric 3 . Chapter 5--do exercise 1. 

Rhe to r j ^ Made— PI ai n : Chapter 3— exercises 

3, ^. 5, 6. 

o Teacher tells class as they leave. "From now on we'll be writing 
essays and the chapters explain how to do it easily." 

o We a 1 j "leave. 

(One week later-- resul ts of the f i rst in-class essay. A 
descriptive es^.ay with a thesis sentence underlined and including 
introductory, middle, and concluding paragraphs. Here are two 
typi cal students ' . ) 

Sh i n f ng £ut lass 

My c^class is very dependable, because it drives great , has shin i rig, 

'J,L 1 ^^'^ qets g as— sa vi4ig mi 1 eage . 

\ \ is known chat man favorite hi^ love ones. Well my cutlass surpreme 

is t. only thing :n life I love. This car do plenty of things for me, 
w.dt people just can't do. It drives as though I was walking on air. The 
paint shines like the stars of the knight. That black and burgandy, be 
flashing off the sun, as though it were gold, and that war:T-. my heart. The 
most of all it saves me money. This car can drive 50 miles, nnd only burn 
one gallon of gas. That really saves money. Therefore I do not need some- 
one e'S"? to take care of, but my cutlass surpreme. 
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My First Car 

When I started going to college I had a transportation problem, I 
know riding the bus was not the best thing for me. I decided to buy a car 
wh_jch^ caose me more trouble hi_ the f i rst two week than I had predicted ; 

Well first of all I baught the car for my brother he told me it was 
tip top shape. I had driven the car before it all way seen to run well 
when he own It. The second day I had the car I had a flat, that was 
only the beginning of my headache, every time one thing get fix a nother 
th 1 ng wou 1 d break. 

The first week of problem had ended and I tought maybe there would 
be no more proolem but I was wrong it seem like the car had a mlhd of 
it's own it seem like the car stay in the shop as !f the shop were it's home, 
The car became a (unfinished) 

(an essay by a better Sp. Op. student one month later) 

The G Q. Man. Code Name, Buffy 

This person is tall, very tall, in fact taller than a California 
Redwcod. He is blond haired, blue eyed, and has a size 15 boot. The 
man is th.-, so thin that he has to run around in the shower to get wet. 
He (3 extrer.ely wimpy and is a mama's boy. He wears the latest fashions 
of the 30's 6na makes a punk rocker look like a gentleman. Undoubtedly, 
this !s the peii-n you have heard so nothing about and who could be no 
one other than, the G. Q. man, the fool of our^Une and an idiot of his 
"ime. 
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Now the-£j^-4: mafi-usual ly goes by the code name Buf fy_io_as- not to 
attract attention. He is a mutant; this is the type of person who 1 i ves ^ 
sleeps, and studies in his room, never leaving, except for the vital things 
he needs to sustain his existence. This boy is a mama's boy, calling her 
up every night and day so .is to get permission to eat, sleep, or breath. 
He doesn't eat or sler but he studies much, more than the entire 

school combined, b'.- Ms his classes. His eyes are sunken in 

and looks like o c'.-! . uqlier. His. chest is so sunken in that 

it puts sunken trecmi.- shame. loast the boy has some uniqueness 

to him i-n his personality. 

G. Q. man is ktia,in for fa^J^ clothes and prejudices . Bufty has the 
latest stay-prest dad n lad, and Fanah style pants on the market. All his 
shirts have the colors that aren't naturally found in nature. His shoes 
came directly from the cookie factory and his cologne right from Raid. 
He is a very biased man who believes in the Arian race as the ultimate 
race, after all. Hitler is his uncle. He hates and distrusts everyone 
but himself, he loves this guy and wants to be a doctor when he grows 
up. 

Now the G. Q. man is on a mission and doesn't want to be disturbed 
now, so I can't show you to him, but I wi 1 1 leave you with these final 
thoughts, you don't want to see him; If you do get to ever know him, I 
guess he's not that bad of a guy. In fact he has a future, he thinks 
ahead; if he fails out of school, he is going to be a Gigalo in California. 
I wish him good luck and have a happy good time. 
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Observation Notes^-£ rom Thursday,- Apr i 1 15, 1982 from three Rhetoric 1(35 - 
eiasses j — EQP ahetor4c ^05, Special Options Rhetoric 105, Regular Rhetor ic 105 

£-£)P-Rhetor}c 105 : 

The research paper has been turned in--a week ago each student gave an 
oral report to the class based on his research paper. The report began 
with the thesis statement of the research paper. The class has one more 
major paper to write this semester, a literary essay. The class is assigned 
Franz Kafka's short stories Metamorphosis and Rene Decartes as preparation 
for the litera-y essay. Today's discussion is a review of an earlier 
discussion oh 1200 years of history drawing parallels between thought and 
music: Thought: Unity fragmentation 

Music: Connsonance dissonance 
and discussing the characteristic, leading figures and literary works of 
the Middle Ages\ Renaissance, Age of Reason and Baroque and Modern periods. 
Descartes is discussed as a seeming unifier but actual fragmenter because 

of multi systems. The instructor plays musical recordings to exemplify 
the characteristic of each age. Kaf*?a is discussed as an ?3xemplar of 

modern age bilhilism, anxiety, neurosis, fragmentation, and dissonance. 

The students are to read Kafka over the weekend, read an essay by Alan 

Toff ter from their textbook and write their own conclusion. 

The class is attentive and interested throughout the class period. 

The tone in this class is much different from Special Options. The teacher 

is self-assured, expects attention and quality--Gnd gets them both. The 

class has eleven s tudents— n i ne minority and three non-minority students. 

All were listening intently. 
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Sjjecial Options RhetorLLc- lQ5. : 

The instructor begins by asking if why a student didn't appear bri 
Taesdays' tutor ia 1 --the student hangs his head and says he forgot. Then 
the instructor asks if everyone read the assigned chapter in the textbcoi<. 
Heads shake "no." Only five students brought textbooks. The assigned 
chapter is on noun clusters; students are given exercises to do — correct i ng 
noun cluster e r rors -g i v i ng the answers orally. Errors such as saying In 
^ P^Per: The main point- 4 s: L t4iink, I feel. I believe that . There are 
those people who; Students are reminded that research papers were due the 
previous Tuesday. 

After this set of error exercises another set of exercises Is handed 
to the eleven students present (thre- had arrived ldte---c3ne was ten 
minutes late). The second set is on being spec ! f ! c~ s tuden ts are to cor- 
rect the vague, non-precise word, substituting one that gives a better picture. 
Students do not understand the directions on the sheet or their task and 
answer nice and swee£ Instead of tall and thin . Their answers are based 
on truth statements--not according to speclflcness. For them, Howard 
C&seJI Is a big mouth Is fine. It Is xraa , so okay. 

The Instructor then moves on to discussing active voice. No reasons 
are given students for the significance of doing error cor rect lon--the 
significance statements for the readers, the communicative act, are missing 
for the exercise sheets. The exercises are also out of cor. text-- 1 so 1 a ted- 
on a Micro level. The students cennot change passive sentences to active- 
it is too abstract? The tone of this class is very different from EOP 105. 

Then she goes to the text, discussing the seven purposes--ways of 
developing a thes is— especially cause and ef feet- recogn i z 1 ng the author's 
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purpose, suiting the method of development to a thesis. Students do not 
understand cause and effect. Students go to the board to do categorization 
exercises and the bases for division of a category. Students are bored-- 
they are not paying attention^ are talking and laughing among themselves. 
The class seems disjointed and unconnected. 

Regular Rhetor "LC^-ieS 

The research papers are due today--the instructor asks students to 
pass them up to her in a special envelope. Then she asks students to 
ten her what things she should keep in mind as she grades them--what their 
concerns are as far as her response to their papers as she evaluates them 
this next weekend. She reminds them of the requirements for a certain 
amount of information and using a certain amount of books and journals. 

She then tells them she has graded a few early papers and found some 
areas of concern: clearly stating the thesis and developing it, ^engch, 
introductions, not going back to the thesis In the conclusion, footnoting, 
note cards. 

She then moves to having students sign up on the board for an oral 
presentation to the class--a presentation about compos i t ion--5oine chapter 
from one of the three assigned textbooks they present. 

Next she has students get their folders from her desk and look through 
it:, patting all the required essays and revisions in order a i phabet I ca I 1 y 
!noking at previous grades, noting any missing assignments in order to get 
it in to her by that weekend. All students have their textbooks with them. 

Each essay is enclosed in a special folder with a score sheet attached 
(also true for research paper) for grades and teacher communis. Very 
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formal ==very different from what i observed in Special Options Rhetoric l05, 
The teacher reminds them they must each have 30 pages of writing. 

She goes on to explain the ^.-ocedure and requirements for their oral 
presentation. They will discuss a model essay as an examplar of organiza- 
tion of a certain type, style, tone, etc. Each student has a reactoc who 
reacts and evaluates along with the teacher. The reactor reads the sa„.e 
assignment as the presenter. t.zh student gets 8 minutes to present and 2 
minutes for discussion. 

She assigns them lo read about critical essays in their text, since 
their final essay will be a critical essay. 

The observation notes make clear that there are a few s i rr; f 1 a r i t: i es 
and many differences for the three rhetoric IC^ classes. All had assigned 
research papers to be turned in by Apr! 15. ^he EOP students had turned 
theirs in by April 8 and had given an oral report on ^t, the regular 105 
class turned their research papers in on the 15th, each student turned one 
ii formally. The Special Option students were to turn one in on April 13th. 
it was not clear how many actually did but my feeling Is that nany did net. 
0f those that dld--many were unacceptable and had huge problems, according 
to the instructor. Each class had a final major essay due yet before the 
end of the semester. EOP was doing a literary essay. Regular 105 was doing 
a critical essay. Special Options was doing a cause-effect essay. 

There were many differences between Special Option-: ond the other two 
!05 classes. The instructors were working on a higher level— a rhetorical 
level in EOP and regular 105 classes but on a low, iT;!cro level in Special 
Options nuch of the time. In EOP and regular 105 students h^d textbooks with 
them in class, were ittintlve, up to date with assignments generally, serious 
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about the class. Reading and oral presentations were emphasized as well as 
writing--the readings were not just explanatory chapters In a cext but 
also model essays and peer essays. Revisions were required and peer 
evaluation stressed. In Special Options an attempt was made to be on a 
rhetorical level, but not much time devoted to it--more ..as spent on exer- 
cises. Many in tKa class did not bring textbooks to cldss, they didn't read 
assigned chapters- he exercises ./are read orally in class, all essays and 
paragraphs were done • ^-class after the first ^ew assignments, and the "essays" 
wvre ofr.w. a p or less long. The quantity of pages written was less than 
the other two classes: Much cf the time the class was attentive and 
rruerested, wi not always. They often did not understand the lesson for 
the da\ . 

Alternative Progr^idodeJs - fcu^ Marg i na 1 Students in Rhetoric 
ttaJ ve rs i ty gf^ /jj ch i gan 

The University of Michigan has a new University wide composition 
program that has a tutorial component for marginal students. All students 
are given a writing sarnf o assessment--an essay--for placement. Full- 
time lecturers are used to teach the tutorial--all experienced composition 
teachers. Students are not allowed into the regular introductory rhetoric 
class until certified by the Composition Board. They (nay take one seven 
week tutorial clas?, two seven week tutorial classes or two tutorial classes 
in addition to contin^^ng tutorial work in the writing workshop. Part of 
the tutorial class is iarge class, part on a one to one bdsis--a total 
of three hours a week. Students write every day, receive a response to 
their writing every day. At the end of the tutorial an asse:isment paper 
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is written and evaluated by tivo ECB lecturers who have not tutored the 
student. The writing workshop is open all day long for walk-ins or 
schedaled talks of 30 minutes or mo-o-. Sixtiin students are in a tutorial 
class. The University requ" 3 sn cpperlevel writing course on the jjr:;.' 

senior level. There is - .ing research program to assess ai i 
components of the writing proyid/n, especially assessment. The Lui.v-. i ty 
emphasizes writing across the curriculum and involves all colleges and 
departments in the writing program, requiring each domain to specify the 
writing characteristics needed for successful written corrmun 1 cat Ion in that 
doma i n . 

Col Uge_o£- L itera ture. Science and the Arts-^ompog^ ion Program ^hP U. Michioin 

■ — — — — ^ 

All students entering the College for the first time must compos.; an 
essay before registering for their classes. According to competence 
demonstrated in this writing sample, students are placed in one of three 
categdr i es : 

'^^^Q'^^^i A two"to-four credit tutorial, offered by the 
English Composition Board (ECB), which r t be taken in the 
first semester after matriculation; the tutorial course pre- 
cedes the Introductory Composition course taughi In the Lnglish 
Department . 



Introduct ory -eoxoposU-ion : A four credit writing course, taught 
in the English Department, which must be taken in one of the 
iPirst two semesters after matriculation. 

Exempted: No introductory composition requirement to fulfill 
before the upper- level writing course or program. 
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A writing course or program must be completed by all students, 
usually in their a a of concentration, after their sophcrore year. 

Introductory Composition and upper-level writing courses are sup- 
plemented by a Writing Workshop staffed by the ECB and available to all 
students. 

The Ohlo_5tate-toi ting Workshop Program 
Ohio State University has an open admissions policy resulting in about 
2,000 of the 8,000 In a freshman class being given preparatory classes 
before the regular 110 Freshman Composition class. All students ore placed 
in composition classes based on ACT test scores and a writing s-^! e- -an 
essay which Is read holistically by two raters. There are four p.a.onunt 
levels: Students with an ACT English score of ten and poor scopes on 
writing sample are placed In levpl four, the lowest level course. In this 
class Unity, Coherence, Development, and Audience Awareness are stressed— 
not Mechanics and Grammar. Students with an ACT score uatween fifteen and 
ten and a poor writing samole score are placed in level cnree courses f5r 
one or two courses at this level, depending on need. At this level the 
same basic rhetorical concerns are stressed as !n the level four course, 
with the addition of some mechanics and grammar and an introduction to the 
essay. Classes consist of fifteen students. 

The Workshop courses stress individualization of writing needs based 
on a writing profile for each student. Late work or make-up work is not 
accepted. All writln? workshop students are expected to enr-11 in the 
reading course offered In The Reading and .tudy r.kllls Center. Free tutoring 
is available for help with a specific problem area. No appointment Is 
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necessary for tutoring services given in the Writing Skills Laboratory 
dai ly~-s tudents in the Writing Workshop courses use a textbook stressing 
rhetorical concerns of Unity, Coherence, and Audience only and In-JPriats 
a student newspaper put oiit by Writing UorKshop students. Workshop students 
share their finished products and in-progress papers with classmates in 
in-Prints and by duplicating them for class. All examinations are revised 
in class. Incompletes are rarely given. 
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Freshman Compos i tlon 



10 



Object i ves : 

Mastery of Basic Rhetorical 
Conce rns : Un i ty , Coherence, 
Development, Audience Awareness 



Mastery of Basic 
Rheto r j ca 1 Conce rns , 
Mechanics and Grammar, 
Introduction to Essay 



Mas tery of _ Essay , 
Mechanics and Grammar 



.rudcnts may not skip any course in the sequence wi thout the permission of 
t^e Director oi the Writing Workshop. Be sure to schedule your English 
courses in a sequence so that you can bu i 1 d on your skills. It will help 
yo. to succeed! And register early in order to avoid being closed o • c of 
-cures. if you are closea out of 100.02 or 110, come to the Writing 
Wo-ksbop office in 0^ Pressey. We will do all we can to help you add those 
course:. . 
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Fi nd i ngs 

The findings reported here are a condensation of the interviews, 
observations, questionnaires, grade breakdowns for EOP and Special Option 
105/ '03 rhetoric, a-d reviews of documents. The format for the findings 
are responses to the issue questions presented in the Introduction section 
of this evaluation report. 

The Rela tionship oZ_Spec-la-l-Opt ions Rhetoric to the Missions_a£ the 
Un i ve rs L an j Ath^e t ic Association 

' - The need for a Specia! Options R hetor ic-fi4-oq-ram . Does the 
University liave a responsibility to provide opportunities to marginal ly 
academic students? Is ther-? a supportive climate for Speciil Options 
Rhetoric? As is evident from the student letters to rhetoric director 
(pages 30-32) section of this report, and comments from University official 
faculty, and staff in the Perc&pUxins of ' pecial Option Rhetoric section 
of this report (pages ^3-55), ;t seems cle^r chat there is a definite need 
for a Special Options Rhetoric program and that the University luis an 
obligation to provide for this writing need of marginally academic students 
The specially admitted students not eligible for E3P rhetoric feel that 
without a special class to prepare them and help them get through Rhetoric 
105 requirements, they cannot possibly meet the writing requirements of 
the University and hope to graduate. The University admi n i st ratSrs , faculty 
and staff, and the Athletic Association staff that were interviewed believe 
that because of the special admit category, the University has a responsi- 
bility to a program that allows special admit students to achieve 
academically. The Athletic Association staff. Special Options Rhetoric 
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director, teaching assistants and some University offici.ils fee) that there 
is not enough real commitment on the part of the University. The funding 
level has been low; the status of the Special Options Rhetoric program 
has been uncertain from semester to semester, making long range planning 
impossible; there is no ongoina. continuing rhetoric program to support 
the marginally academic students throughout their undergraduate years; 
there is an unwillingness to use the word -reffledJ a 1 in connection with 
special admit students and an uncertainty about how to handle special adrr^it 
cases that do not meet EOP requirements because of the Illinois Board of 
H'-her Education's strong stand against rer-^dlation at the University; there 
seems to be a strong commitment to an elitist academic University that 
conflicts w th the desire to have elitist football and basketball Universitv 
teams; there seems to be strong anti-athlete attitudes In the English Department 
and a resulting low funding level from the English department and a generally 
non- supportive climate there; there also seems to be a lack of adequate 
program promotion on the part of the Admissions office and course 
catal 09s . 

2 • The role of the AthletJ-^Assac-lat-lQn--ln---$peci al Options Rhetoric . 
Does the tutoring service provided by the Athletic Association interfere 
ith t.he effectiveness of Special Options Rhetoric? The Special Options 
Rhetoric teaching assistants and director are in agreemen" that the Athletic 
Association cutoring service does interfere with the effectiveness of the 
program (pages ^5-55). Because there seems to be evidence that athletic 
tutors are providing too much help to athlete students enrolled in Special 
Option:^ Rhetoric 105/103 on out-of-class assignments, the teaching 
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assistants fee) they must make all assignments in-class or in-tutorial 
assignments, thus constraining the total amount of writing per student each 
semester. Students are given only one type of writing experience--the 
in-class, less reflective, less planned, artificial ass i gnmen t--one that 
may not be a completely valid assessment of student writing ability. Con- 
cern has been expiesied over the lack of Rhetoric department control over 
Athletic Association tutors, lack of common orientation ^or both rhetoric 
and athletic tutors, and a general lack of communication with the athletic 
tutors. There seems to be a conflict of goals between teaching assistants/ 
rhetoric director and athletic tutors: the for.ner are interested In 
teaching the requisite writing skills needed for passing j05; the later 
are concerned with keeping the athlete eligible to play and making a passing 
grade in the 105/103 course. 

The Spei^J^i eption^Rhe4:o^ric Program and Practices 
3 • TJie anm»vt of time designated for Special Opt lons_ Rhg-tor i c I s 
one semester long enough to do the Job effectively and huve impact? 
There is a concensus among students and personnel that although there is 
some impact from the present one semester Special Options program, a two 
semester program is needed for students to master the skills needed to 
meet the writing objectives of the English Department and the University. 
Students cannot learn the basic rhetorical skills of Unity, Coherence, 
Development, Audience Awareness, Mechanics and Grammar, and Sentence, 
Paragraph, and Essay structure in one semester, e^'en vvl th a tutorial. In 
addition, students cannot learn the writing skills needed to write a research 
paper although they may learn many research skills from their library 
tutori a) s, 
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The cdmiaarabi I i af-Speclal-0p-t4ons Rhetoric 105. EOP Rhetoric Ijpj 
and regula r Rhetoric IPS. is Special Options Rhetoric on the same level 
as the other two? Is it different? The samples of student letters 
(pages 30-32) and essays (pages 59-62) as well as the observation field 
notes (pages 56-63) Indicate that the three rhetoric 105 classes are not 
on the same level and that they are, indeed, quite different. Special Option 
students cannot comprehend the non-remed'al textbook chapters and exercises, 
are not given other non-textbook readings as models or as stimuli for 
writing tasks, are not given out-of-class writing assignments except the 
research paper, are not given opportunities to revise writing assignments, 
and are not given opportunities to share their writing tasks with class- 
mates or participate In peer evaluation. The amount of pages wr en is 
much less for Special Option students, the variety of writing assignments 
is less, and the quality of the essays is far below that of the other two 
Rhetoric 105 courses despite the seeming comparability of grades for EOP 
105/103 and Special Options 105/103 at the end of the I98I fall semester, 
which indicates that the grading standards may be different for the dif- 
ferent rhetoric i05 courses. 



EOP 105/103 


Spec. Opt. 105/103 


A--i» 


A--8 


B— -U 


B— -lif 


C 7 


C--I9 


D— — 2 


o—-k 


E — — 1 


E- — M 


EX--3 


Ex- — 4 


W 0 


W 1 


Drop- 1 


Drop-G 


Ab~-0 


Ab---0 
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Therf. appirentjy no structure within the rhetoric department whereby 
the three rhetoric courses are monitored for comparabM i ty and several 
essays or writings written at or near the end of the course, each illus- 
trating different kinds of writing tasks, are rated by someone other than 
the teacher of the student, for acceptability and comparability. 

5- T4^€ staff ing of Special Options Rhetoric . Is there an available 
supply of graduate students who want to teach and v/ho are qualified to 
teach it? 

As the interview comments of the teaching assistants and Special 
Options director indicate, there has been a problem In finding instructors 

for Special Options Rhetoric 105/103 (pages 44-i*9; ). Many of the avail 

able teaching assistants have had no prior experience teaching marginal 
students, especially students with ail the problens a typical Special 
Options student has. There is no Special Options training course a semeste 
in length to prepare then for this special population as to learning theory 
teaching techniques and materials development and evaluation. At present 
there is only the one week orK^intat ion before the semester and peer 
advising system. The ^eer advisors themselves have not taught Special 
Options classes. Many available -aching assistants who might be qualified 
want no part of the Special Opt?ons Rhetoric problems such as attendance, 
late or missing assignments, uork done by athletic tutors, non-serious 
attitudes on the part of stude:nts, nr the impossibility of doing whit 
should be done because of the one semester limitation. Some have been 
found to be biased against athletes. A potential staffing problem exists 
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because of the declining number of graduate students In the English depart- 
ment who couid be used as teaching assistants. 

^- The developmental orientation- . is Special Option Rhetoric 
effective? Do students tend to improve writing skills and attitudes toward 
writing? Throughout this report, there has been evidence presented In the 
form of student products, questionnaires, and interview comnents (pages 
30-^3) (61-63) as well as interview comments from teaching assistants 
(pages ki-UQ) and a librarian (pages ^9-50) that the Special Options Rhetoric 
program has been effective in many respects. Former students seem able to 
handle writing assignments in their current ^;a=;ses with more self- 
confidence and minimal assistance and passinr. M-des. However, i] 
Options students are not enrolled in the demanding colleges such Engineering 
and may not be taking courses with many writing requirements. Current 
students feel that they have increased their ability to organize and develop 
ideas, have the ability to say something worth read'nc, and can spell, 
punctuate and use words more effectively. They still do not feel as 
comfortable with writing as they would like to, do not feel they attend 
to the needs of their audience, have trouble getting started to write and 
finding support. They are also uncertain whether the teaching assistants 
consider them as worthwhile persons. They do seem to have learned some 
research skills and composition terminology. Although writing is still 
jsainful for the Special Options students, they feel much more positive 
about writing in general and their writing in particular than they did 
before taking the course. The feeling of teaching assistants and Special 
Options Rhetoric director is that although the program has been effective 
In many ways for most students, it has noL been effective enough; The 
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students cannot possibly be given the writing tools and confidence they 
need to be on a par with regular Rhetoric lG5 students in a one semester 
course. The program has great potential if it Is changed to a two semester 
course. In the evaluator's opinion, based on classroom observations, the 
typical Special Options student has the potential to become an effective 
writer. The Special Options Rhetoric 105/103 program has the potential to 
help the marginally academic student become an effective writer. None of 
these potentialities will come about without a real commitment ^rom the 
Illinois Board of Higher Education, the University, ' ne Athletic A'-^^ocia- 
tion and the English Department, a commitment strong lOugh to permit the 
changes needed for potentialities to become realities. 

Some Afterthoughts of the-EvaJija-tor 
The following list of recommendations are presented by the evaluator 
for reflection and consideration. Because of the economic realities today, 
some may be possible only for future consideration. The recommendations 
may not match the interests or needs of all the entities associated with 
the Special Options Rhetoric program since they are the results of the 
evaluator's perspective. It is hoped, however, that readers of this 
report will rhink them worthy suggestions. 

1. The University and Athletic Association in conjunction with the 
iiiinois Board of Higher Education should decide what their 
mission is to the special admit student with serious writing/ 
reading deficiencies and provide implementation for the decision. 
A definition of remediation needs to be made--what is and what 
isn't remediation and the role of remediation in the University. 
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The University and Athletic Association should find ways to fund 
the English Department to make possible the following: 

- Stability for Special Options Rhetoric and thus, long range 
pi ann i ng . 

- A placement policy that ases several wri-ng samples in addition 
to ACT scores for each incoming student; and qualified raters. 

■ An assessment policy at the end of the course that uses several 
writing samples and objective raters who did not teach the 
student. 

A strong promotional policy for not only the English Department, 

but also the Admissions Office, Catalogues, and College Deans 

to attract appropriate students to the Special Options Rhetoric 

program early in the course planning stage. 

A permanent full-time qualified, experienced Special Option 

Rhetoric faculty or else a one semester training program for 

teaching assistants who qualify and are interested. 

A continuing wr i t i ng/ read i ng support program for Special Option 

Rhetoric students to help them cope successful ly with later 

writing/reading requirements on their way o a degree. 

An expansion and promotion of the little-used Writing Clinic 

sponsored by the English Department so that ic is accessible and 

matches the schedules o' Special Option students who may 

rieferred because they need help In addition to the lo:/)03 

help. 
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- The establishment of a reading skills program taught in cc - - 
junction with the writing program in order 16 capitalize 
the reading/writing relationship and results of the research 
at the Center for the Study of Reading. 

The development of a computer-assisted wr i t i ng/ read i ng program 
compono^nt: New specially designed software for Plato and 
micro-computers drawing on the work 5f computer-assisted 
Instruction experts; accessible hardware for the new software 
accessible for Special Option students with atypical schedules. 
A rese.^rch component to develop appropriate teaching and learning 
materials, strategies and methods, writing skil' ^rd attitude 
acquisition, writing assessment and program evaluan'on. The 
researcliers should be the Special Option Rhetoric director, 
teaching assi-tantv., and graduate students. 
- An expanded Athletic Association basic skills program for 
athletes and an athletic tutoring service under the- control 
of the Rhetoric Department. 
■ A two semester Special Option Rhetoric u,oaran. w; 1 h courses 

given for credit that apply toward a degree. 
The Rhetoric Department should provide clearly written guidelines 
for Special Options that include poHcies for missed classes and 
make-up assignments and grading standards; and it should enforce 
them. 

The Special Options Rhetoric Director should consider changing 
the focus of the course to the basic rhetorical skills of unity, 
coherence, and audience-^at leist in the first half of the 
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program--ar.d a top down approach rather than a bottom up approach- 
(sentence l-o essay, and isolated exercises on grammar, mechanics, 
and modes with topics unrelated to experience of the tudent.j 
The role of the research paper should be reevaluated. 

5. The Athletic coaches and t ra i ne rs- -espec ia 1 1 y those for football 
and bask.etbaJ 1 --shoul d actively promote and encourage writ.pg 
excellence and a serious, positive attitude t- ward Special Option 
Rhetor • c. 

6. The Special Option Rhetoric Director and teaching assistants should 
be commended and perhaps given merit pay for the effort and energ 
expended in trying to teach this special population. 

These suggestions must be seen as somewhat sp -tive. The data 
presented in the report is far too narrow to just of the suggestio 

Much of the data collected v/as not incorporated into the report because of 
1 ength cons t ra i n t s . 



* PART I: 



AJ^iEf HISTORY AMD DESCRIPTION 
0? TK2 NEI-; WRmNG- REQUIREHENT 

- _ The English eompoj-' tlan BorrH (vr-^\ -- 

of the College of l^et^ ^J^^ ^^^^^^ ^^ ^°te of tBe faculty 
tor the teaching of vn:iti"^i„ tJrCouS' r '^'^'f '° assume responaibiliry 
posed to the faculty by a a^WoJ e ' ^^""^"^ °f Board was pro- 
that both students Ld fa^-ul trweJr^^?'-''!f "'^^ «hich founJ 
students' written Engli' ^^e Ss^S''' ^ '^" T'^"""^ ^he quality of 

would re^,^y that dif^i^/sfa^ion? ^^"Sed with proposing, a; plan wiich 

~_ J Aftejf two yea""'' — , _ zzzi 

approvax: tacuity whicn endorsed it with nearly unaninous 

I. Entrar-o Assessicent 



II. Inttoductory Corapbsitii]n 

According to competanc>^ demonstrated in the as^-es mt.. ■ 
essay, students are pla-ed in one of tfi^ asses^mt- 
- - pj-a-i-u 3.n one or three catego:i;»s: 

-aught in tne English Depart men i,: •. 
^* iP^^^fetorv CoTHPoiiiinn, .A four cridlt writing " ' 
course, taught in the English De r|ent ^hLh 
must be taken in ona of fhe firli ^-^ * ^ 
after tnatricuUtion: ' '° seinesters 

Pilff n con^osition requirement 

proK, upperlevel siting course 

^tellrles'"''^"'' ^'^"'^ °f ^^eae thr.e 

III. Upperlifivel I/rltlng 

It miv bp t-i'--. stcaent s area of concentration. 

and f^ ^ u student s arc.3 of concentration, 

declared?^ ' ^"^ ^° concentration Is 
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As the resii]!: of an/ehabl;.n.i> yote_£aken in ianuary of 1978, the ECB 
accepted responsibility fcr_a seven part enterprise based upon the foregoing 
cbmpositioh ptogrc^, which is_required of all students entering the College 
for the first tiSc^ )u the autam of 1979 and thereafter. 

the sevar oai ts of £CB respdnsibiiity are these: 

1. ^^xjgassme^^ . The Board assssses the writing_of every student entering 
the College for the firsr tica; guideC by ^he results of that assessment, 
the ECB places each suudant at an appropriate level of writing instruction. 

2. Tutorial . The Board teaches the special tutorial courses required of 
those students placed at the lowest level by their performance iii ihe writ- 
ing assessment. The ECB also defsrmir.es the length of time that such stu- 
dents nust retnain in tutorial courses. 

3- In troduc tory Conipgs i tion . V'is2 Boar? pizces students Lato Introductory 
Compositioiu assists -he English Depart:- .it in defining the nature of the 
course as well is irr.r.Tcvitig its quality, and assumas responsibility for re- 
lating Introductory Co.r^dcsiticn to th?. '"ojlege writinri; program. 

4. Wri t 4al> .ror^-shop . Toe Beard staf > ■:r.'^ ,>err. Lie.-^. a Writing Workshop open 
to every undergraduate in the Colle^r: .-i^:.:- or facuity-ref erral basis. 
Workshop at tsnJ^ncs^ may also be requited of sccnsncs whose performance on 
the writing assescrrent or Ir. ECZ tu::orials itdicates a need for ^ach supforl. 

5 . Vp nerl^y^ I- v C^i^itK; . t:-i3 ZcatA dvi-.ta ^nd helps each Coile'^iate depart- 
ment iind piograiu in or^atlch of a coursn cr curriculun for. its <::oncentrators 
designci fflfilL " Upperlevsl U'citing porrion oi the requirement . * One 
part of ^hst helpv^ when rcquecteJ, is the training and funding of graduate 
students to assist faculty nisnb«rs of th£ir own deparr^rsnts and programs in 
the teaching of writing to juniorp 3nd seniors. Another support provided by 
the ECB_s a series sc:^inars on the teaching of writing offered each au- 
tumn semester to faculty nsr.Lars and thei.r graduate assistants. 

6. Hesaarch . Tlie Jlpcrd is respcncible fcr reporting to the faculty at suit- 
able Intervals during th(j initial five y'?^' ^r* jf its existence upon the qual- 
ity of the nev prcgram^.^ The_rirst_6f t.i^*-e„^eports is on the effects of 
special instruction upon c^udcncn required to tal^e tutorial classes; another 
wiil_b^ on the -^^^onstrcbie effects of t:ha Upperlc^*el Writing courses or 
ptdgrams; the iir.^1 rcpjrt of 'chin period will describe the experience of the 
class of i?83 during its Tour yc»2i:s of par tlclpnr ion in the program. 

7^ Outreach . In Ll*e pro-jcs considering and affirming the new writing 
requiremenc^ LSSA f?CMlty ach^d th^ SCB to atuerp^:: to improve writing instruc- 
tlqn in Michi^nn lii^T ichcolr; :in- cc -;j->ity colleges* which supply between 75 
and 80% of the Colle^'-'s cnri.Jl.n. :;:t. In ri-spcr.r.2 ti this request, the Board 
developed an e>:ccr,sive schedule of -n-acrvlce prcgraTS offered on high school 
and conrunity college crxj^ura:;, ucll ar. a prc^rr.rn of Ann Arbor conferences 
and workshops, ail intc-tcd Ed Iv.^ip laichrrs rr.ike writing instruction more 
effective in schools t;-.A.*ou*:::oi't tie stat?. 
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" RHpUIr.cMEST WAS ESiCTJB 

Because thp c^>^ -- 

for the fi, , t.^for v5 ''"'"^'"''^ transfer student "^^^PP^°''i°^ 

<uctor°'rL^„l\"??-- entering or^^^l^^^^^ the CoileJ 



together ±n a throLdaJT"^''""^" -"^^ College AH .'^^^^ ^^'^"i" thef 
Ciark of the English n? ^^"-"^" ^ «f both vea^^ k ^ "^'^^ trained 
"tarllshed ia IraL.^ ^^^''''^"'^ in ordar to fae c^r^ ^':-^^^«^or Michael 
Barbr. Morris or Mrs "^^^tnin.d throughoMt tfie" ''f the standards 

in n,ost Of the reading 3 d1 director, ,| the jrf' ^'^'^^ 

Papers were read bytt ^ Periodic retrain,-. Participated 

appropriate piacen.'pt fnr ^-^^'i^rs. l^cre tS ^ ^ ^ii 

the decision. '"-'^^ ^^^^-c within the pro.,,-r°a'^H".''."°^ ^^"^ °n 

Proora:.. a third reader Bade 

l:^ On 43 days in 

- -SrtS --^^ TU^U^m l" ^^ and con..di., 

transfer s^uder is ent\"ri ''°'\"'^^^ ^ ^t^ -er^ i'i,. 

students entering oth'r r"^ """''"^'^ the firs, '■5^""" 
written by theco^st^rfl . ^""^^^^^J' ^'^hools and co^^ * "^^^ " ^04 

of --position jho dit:^^.rr f"^^ '''' r:jdin°i'bf li ^ap-^ 

°f the transfers ? "^"^'^ that 6.?:^ of th^ f4 ' experienced teachers 

the students f\",^,",t'r"' ''^ ^°^^ege neeld ,'„|^,^,^,^r^^^ 7.1"' 
n-ean that 343 stude.M -."^^ ^Iso needed such s°„" . of 
during th- fal? = "-'^^^ tclce at least oS ^^^^ percentages 

fail semester of 1979. ' seven-week EC3 tutorial class 

IB.^^e'^f^i^^^-^^-nd of the Assescaent scale .r. 

dents fro.1tS unir"'?"^^^ '^'^^ °f tJ^nsferlfuJ'"'"^^^^^^^-'^ that 
the case of the t«n """"^^ exempted from i ^ ^^-52 of stu^ 

different stand.r^ fo.1^,°'.f^"^-^ -t^Jl^' Jr^e^ ^^^P^^^^- In 
quired to Write -n t ?f e.-smption v.-are Invoked- ^oiiege for the first tim» 

'■-e.uen cr snphcmoros. tegular section of 
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half^^tiST^ r.;??! fP.^™Pi°ys eleveS full-time 

or be. exetnp-p; transfer .tL .nt- ""'^ «ne Lecturer 

selected fo^ their ^ "^^"^ tutS^n are ex^i°LpcPd ^ \ -^heir Assess^ • 
iipi^ovemenrin the '^^'^^^^^ ability toTeL "ol °f compositiSn 

<=redit courses off ^ f f °^ '^'^i'^ ^^ritir. fcf^ ^^^"'^ innnediaEe 

and winter tf"^"* '^'^ ^^^^J-'^ darln. th. "^""'^^ '^^^^ are t^l - 

yet ready after \^W£^ V ' ^^^^ ^"ch wo^ in '^^'^""'T^ Composition 
next two ffionths 0^^^ ]°'°''"^^°st cbntinae^lr'h ^^nths; those not 

Introductory Co.positiof ^.'f" • ^^^^^^^"""^ the 

^^S- nf ^^^^^^ ;. . 

greace^ Ungh^ '^f^^^rtwi °' '"^^'^^^ P^^^-tiJi^°"|^,'^° -'^-Piece of , , 
tion in their half S '^""e a ^^^j^ discuss S^if students vrite at . 
student writes Jn l"' '^"'^oriai n,eeti;,^s. At ?h ^ "^^^ """^ conmosl- 
turers w^J have nof -^i^^ 3 ^ead a„d"' f T"'^ ^-^-^^ 

demonstrated 7n that ni°''' ^'"^ Accordi"r to K'."'" ^-c- 

Priate level oF the Coj l ^"^°riai students arf • °, ' ishrnent ^ 
t the College writing program. ^° ^'''e next appro^ 

:Z>J-S2^M£S_ConTnos^^ ' . y 

'-. ' ^'^ m designinT~nnM ^ ■ lias cobp«-rateri t*-f »-v, ^i.- ' • 

-ctory Co^osition T?f'' ? '""'^'^"^ scmLr ,'0^ n|v t k""'"'^ 
.-■i"; Sisin it- ; ™ seminar iMft- ^„^.i " teachers of , . ; ; 

dents who arl e^Derf, ? the L oWB-" f "f'^""" '""ini d ., 

BJr„fs'i|PS^l^^-°^;^=,1°^^^^''|j^:«i^ .r. .he .^^^1^ ^ 

co^posuion exa«„.d .he -"^ t„ridVSl^up^"^^ • 
"=.e is. devoid It' st^frr""'"'^^""''- Hos of° hf°" ^sed by 
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abis tiiit to discuirtifl ,. ?5'"^-"'- cllentelii. They ire ivall- 

-iiini „».^%^"=I.^r ll;: ^^i?"*^ of »„<, approaches 

same students to be atipr*. nf ' -'Allege, and. then to help those 

™atical .hoic%ras'%h:rStUi'S?^"^^^ syntactical, and 

program. In thei" third ^H^f Profit from all parts of the new wri-t±ng 

WllLprovld^ for he^approxi.^^^^^^ sfoo^^'^^l'^""' ""''-''^ 
to satisfy the iunior/fpnln^ ? ^^""^^^ ^" "PPerlevel course, .caigned 

together Jith virL°I teLhlnr' k °' requirement. Meanwhile, the Bo.rd 

paring for llsl-lTly providL>""? ' -^1^ be pre- 

1980-81. upon who^ tL'^^perle^el portiorofthf ^'^r ^ 

bent, and for .^embers of the closes of ?Q«n It ^foof first incun>- 
m upperievel writing courses' "^^ ^^^^ '"^ ^° 

teachl"<>'uniJr?n^^^'^^?P^ ^^^^ ^^^^ ^" ^"^^"^ semester of 1979 19 

in advanced approach^"\:^ i^cipHne:" ^Ut^o^^hlh:: '""^^^^'^^ ^ 

rnany forms, thev ffehPrnn^ -L-'-J.pi.ne^ . Aitnotij^h these courses take 

writing submitted'o Tb ieeK^ba.!: '^ach'of substantial pieces of 
upon by a f ac ; membe • 6v tUd^ tH ^ 1 t "^' -'^ reviewed and connnented 
already offerea LeS courLf'r^A .h'' % or both. The units which have 
loricai Sciences Sassical S.^H- ?''^ Hi.tory, Astronomv. Bio- 

ogy. German. HLtoi Lngii ic. M ^"^^ Geography. Geol- 

ogy. Rc^eidentiai eSiege 'ia-- "*So'i^^^ Philosophy. Psychol- 

ouxxege, jia Sociology, opm Women's Studies. 

Statistical Research Labo'-aLory £6"!^ wL .m ' ^^^^^J^^ by counsel from the 
uses rn «„.,T...s_ ."■^^'^ry, the ECB was able to refine the process it 





other p^dict^rrofi^^dent^ writin. sco.es with ^ 

established, students cou"d be eJcmptcd from T:^^^'^^'^^ requirement' was 

fering transfer crouit from ano '^^^011 ' T composition by of- 

3Core of 3. 4. or 5 on the A? writin.lcsr ^'"^^^"^"^y' achieving a 
above on the verbal portion of the SAT 1^.? ^^Jf ^""^i"? ^^ores of 700 or 

f wrltir.g sample, both tests ^elv on , ■ , ^ t«^st does involve a 
' aspects of language. Our result.^ -ul txple-choice question, .bout var- 
pc rm veiJ on th. SAT verbal tL do n'''"''" "'"^ °' "^'^ students who 

in 1978 aHd 1979. fewer than h. f tl,f "^^^ ^^^si: Both 

or above were exempted f ro^ t"^ L^^^s ^^ror^^.^J^I^.^ /"^^^ — °^ 
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versity of Michigan is coLoseT.^ff^ ""'^ ''^-^-^^ "^^^ "-^i" 

Assessment. the basis up"^? , '.^1°^''^' the Writing 

ln>pron,ptu .ssay .f one hour P ^^^"^^"t" J'''^ 

written by all entering studen-" ^^.^;-*^;Sned topxc. the assessments is 

eolTsse and before thef ^nrT r"^ ^ave been admi t ted_ to _ the 

by two members of the ECB ih^ . ^"^ ^^^^s. Each essay is read 

er resolves the disagreement? '^""^^ °" ^"^^^^-^ - ^ ^S^-^ -ad- 



students are assigned to fivr^. r°"''"'^'' '^'^ assessment, 

vhich invoke three further na^^'^nn^ °f acconplishn-.ent 

Work - op, and Introductory ^^^os^iT PJ°Sran: Tutorial . Writing 
ing., students assigned to Sf'^est cntJo ' '""'^^ °' •■•■"essnent read- 
their entrance into Introduct^rvT ^^"''^^^ '^'"'^"'''"'^ to delay 
While they take tutorLl c"a|s' ^'^"^"lr'°' ''' ''''''' one semester 
dents put in-o -he- mn^r . ''^^ ''^ ^"^'f- Bv cont-^st st 

tory Cc.pos" tLn — Pl-'hcd group ar. exempted fro. f^troduc- 



s tu« 



<1« individual .tte„"iot .o ,"a1„';/S"''-'"f''. composition 

deats assigned to cl.™ 6"ca. se'sf ™hr "f"" ' ^^Uion to s?u- 
ins„„,,„ «Hl^rWo\^l°Lr aval all P' A^-^=»^nt. 

a„, „ ii^^^t^M^^^^, 

-__ ECB faculty members who provide Worlfch^,, 

sponsible for Tutorial courses ofSred bTthe -i^o re- 

taught primarily in an individual rath^^hln a m ^hese course, .re 
tend for seven u-eeks. At the conclusion of "h- 

student -..rites an impromptu essay upon aH ' T^t^^i^^l 

assessed by at least t:,o 'readers who were not h 

assessment determines whether the student nust ^k'^'^'r '^^''^ 
Tutorial, ay go on to Introductory e^osition n seven-week 
be exempt. from it. ^o.,position next semester, or will 

chargeyLthl^^JonHMMtyf r'thftenchi^ '^'"^^ 
introductory Composition confi^,,:' to S^h rnd'';'^^" ^''^ 
-English Department. In its nev role as on^^ f . tered by the 

Progr.. Introductory imposition s now'pe^i^^ i - ■ h '""'^f 
ECB which supports the Department in its ^mn^n ^' ^'^^"^^ed by the 

xais and cooperates in providing trainiL r T'"''"' °^ 

^ritinr,. ^ "'"'^ training for inexperienced teachers of 
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usually i\ tfieir ar^' P^°S™.wh.ch emphasi.os Cngiish co.posi .Ion . 
partn-ents in the College to off;r ^hsU'T.'^'"''" by 3ll_de- 

quested to do so, the ECB trnJnl ! • 'P^^"''^^' 

facoity members f^om thoL^ """"^ .duate students to assi.st 

ponent of ^uni^r/l^i^^^^j:'''' ^d.x: Pterin, the ^itin. co.- 

auniorlSr;;J";rCokIj?" composition. 

gan writing program encompalld JJvn "e Co^'''' 'II'' 

joint effort by the F^^U.h ^ ^it .- n the College : The sixth is a 

ment to reach Lt to SJh ^ ^'T'^T'^^^""^' "^'^^ ^''■^^^^^'^ t- 

to articulate the CoiS' t'i ' "'^^ 

initial s^minalFon hel^^en if of -th theirs,^ By offering 

seminars between Sep temb "^197^°! ^ :mSrl9^ rinf^oir^ '''' 
ferances and workshoo^ n^ M-f^K;^,> ^c'-emoer ij/^; and follow-up con- 

port individual and f^colty-»lde eff^J, ro ?"'""'="^''" "K"" ""i sop- 
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SYLLABLBt'' eoUitSE REQljlRBOTS 
FOR imiTixN-G WbRkSTOP STfBB.-TS 
-SPRING QUARTER 1982 



:ich^eok. Classes consist of IS students; c ^sWrf^n'^.i^^^-'^^^ ^hree class sessions 
or ...r.tin- fully deveioped. expository essav^ t-^ ^^^-^ on developing the skills neccssarv 

-ruruzn. nc^s. Von, and your'insJructorl hi ^ Tl^^^'^^'^f'^^'^'^^^^^ 
Kills you need to strengthen in writing- v^lL -^^"^ prolile_ which indica*^s the 

-^mn .rx.c.fic,oxercisei. modu?e^ 1^d"kiS/Sp°\- ?f ."i' ^^^^ instructor'will 
.-.ay roco7nicr.d^that you buy modules that ttB%^MfVZ -?r' ''° ^°^^ Your instructor 

:Qrc in the Writing Workshop. ConferencK w?fH J • '^^^ University Bookstore or from us 

Mscus;. your pro.resi with thesfsSJSlxeJ^isS^^ ^^"^^ S 

■our_ instructor's office hours Rve^i^f^S^n^^'''^^^^^^^^ '° your neecis. 
r^structor regularly. Because ue aS attemotfnf tn '^feer with voit 

-.tin. you mav asked to participate f^sSiai esr?n^ ''^ 'methods of teaching basic 
-xpectcd and ri H fce appreciated special testing sessions. Your cooperation is 

on..^^J:m-^^::^T^m:^^^^ ^---^ 053 Pressev Hall. If you have an- nu.stions. 



":-^r.on^v. ^^'"av "Sll^P Bisft^'?'"' - ^^^^^^^ :nstr.ctor .1 vou nro sick or 

> ■-•^r :...v;:or --ou iuave thr^e feau ilenr r^''^ ^ -^^^^^^'^-^^ "^oms arc sent 

^-...enr.. -.^U: oa^^s^ rl^^yo^^'^^^^J'^^^ — yoCr ;5ia"g 

:iri.i:'Z::n -rr::-^ f-v-i vniiinrr i-h^ ^uujac_is expected to v-Qur outi. Penalties Tnr 

•'•■■ ■^r . , -Hscuss vour Dmbl„mS „??H™il'' S™"?' ■ ™^ t!,e risk. Do your 



^-.-^^1 li.^w a Class. -".XA, jjiiuuc uuiiiuer 4zz-14bl. 

; yoS^ S"^^^^^ ,^fe^?^ ?S4^U?r?^"^o ^^if^f ^-^^^^ -^tructor. 

upctor or the Writing Workshop, Professor rhrf^tt' » ^^'J?''''"^"^ «'ith the Assistant 

If he_Pannot: solve yo.^ brobl^ fhl n ' er Hayes, 051 Presses ''all, phone 
^:var : lotto i„ 053 Pressey Ha^rphone 4^2 Jl34 snou?d V'Y^ ^fe'. ^op,'ft.ofe.sor 

our ;.ronU«,. call for nn appoint:.ent ^uf 'y^s^^^i^.^ ^°nsu^ted. ^If he cannot sol ye 

•i.r-" persists. ..ontact the . nTveSf ?v T^. Games 51 D Denney Hall ,_422-4856, 

- "-..T: s,.ce you are ^.nroilod in the^^riv nr-^orlUm^^^ ^" 340 Ohio Union, 

>ntact the .rcsnman English Ombudanan "O' '^-'^f^oo ond not :n freshfiian English, do not 



.CO ~oi^rM?ryi SLfm?^ -e ^ahle. outside th. Work- 

"ou trav want to ...rK ..,at.r. a tutor or. yo-ir o i ySu dfnor ^'''h ''' ''' ^^P^^'^'" area. 

utor^,ust - neck tho tutor).. :, i-i . >^ x^c^ tns r Wintfflent to meet with 

^'.-__.Tiie hanu.ut. -,rr..^ , a,. ~ ;f : ir.s.ue the .-orkshon office in G53 Pressev 

-.rcr- nouiu ■ ^ .o;e [ " :\nd -^'^"oJ^'S '"''"'^^ or tutoring hours Sfthe 

:.-ring, aKe a -r c ,. , --^^ot.he^ quarter. [f you need addi:onai 

..... ,,,,,,, ■■ a^^!^^^;;~^^-f|_^^ telephone 

Er|c Ji ^ COPY AVAItABI F 
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VintHT-TT^u fai rS'?^^e 5? receive, copies of our .tud.nt neu^popei In. 

•^ur. papers, .idt3Sni:'S^S,fi'|??;i^%°nic?^ 053.Prossey. W. ,ncour.,e you^t^'sUBT 
hort stories. ;^tc.. Tor pubHcation Ydu^Snfn ^f^' ^^=^5"^^"^^' freeivri tin^s, poems, 

: t in r.,:o . y. '.nts .submission box in 053 P^elsey^Ha' V, °^ Pl^^i^i 

X. accar.-: •< „ „, .j^^^^ yeiiow dlrSLp? ' r ""T' ^utniission must 

:ovxs:.:c ■ .. ^eceptod for the section '-Workf?^ ^^^^ in need of 

aoly . : : ;.e returr.oa to you vo-or instrCctor -■■'rr^-r' ■ i.'"^! ^^iected irtir^di- 

• urther consideration. instructor. ,.o Lcitr -lal Staff does not hold work for 

■i. nEPRODferrON of student smrtrvr t«, .3 - 

liters, Often dI^l^S'Se%-iUn^ ''^^ ^^--^ ting they b^ome better 

.orhshop. Vie take pains^ however treni^lp rh!^^^ ^^-^ ' '^^ i" the Writing 

^uthor's name ai^d any other rlil^^ncSs thaPmlSt -H^^^^ ^ author by deleting the 
my piece of your .vriting di^tHbu?S evL ^n^^ identify him or her. If you object to having 
.aper itself, ^i. policy ^^^^l^^^^^^ l^^M °" 
^ ODL-RSE OBJECTIVES .\ND GR.-\DING POLICY 

BASIC '.VniTI.VG: 10(3.01 
a:)uj'?e i.'blectives : 

Bpn-aent can respond to an assigned topic 
'■ ^^^fpurpo^r "^''^ ' ^'^^ ^ -nt-1 idea .v^ich foci^es on a 

■ ■ ;]-Jtucont can .vrite a unified paper that appropriately support, the central 

SLS-'^"^ ^ ^^-^-^ -tral iea using specific examples, facts or 

student ^itr^m|"Iss:.n.'!enir^^"^^^ 



Gr^adirg Policy 
A 
B 



'm v;riting show^ excellence in all skills 

C 7?;^ "^'t""^ ^^^^ ^^^^^e handling of aii skills 

C -me .siting shows adequate handling of ail sk if 
u llie writing shows adequate handling „f nh?^Jf, ^ , . - 

additional skills. ^ ^ objectives (1) and (2) and at least two 

E The writing either fails to show adeouit.. h.nHi ■ * ^ 

handles objectives (1) and (2) adeqSatel J bnf ' ?^ of objectives (U or (2) , or 

In addition, if the student does not t^n in^^^ ' '^ °^ skills, 

proposal, outline, and rough draft thnT?J '"^^^'^"^ "^^^ ^^^^ required 
will receive an E for the assignment '° ^^"^^ ^"^'t' the student 

B/iSIC jmiTING : 100 . 02 and 100 . 03 
Course Objectives : 

1. ^e student can respond to an assighcd tonic 

^. T^e student can wite a paper that contains 4 cpntr^i h :^ 

clear purpose. ^ central idea fttiich focuses on a 

3. The .student can write n unified paper thar mr..^ • , 

idea. ^ ^ '''' ''PP^°P^^ateiy supports the central 

The student Cin fully develop the central ide-^ u^^n. 

details. '^"^^ "Sing specific e.xainples, facts, or 

Ihe student presents Infonration in a coherent 
Tl^e student -.vrites clear, comolete sen^Scel Jh.r u 

nation correctly. " ^"^t use subordination and eoordi- 

'Hie student ■ .e^ agreement and roterence Correctly. 



4. 

5. 
6. 
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^t^dont '|sc:. Avords, accurately :uid. spoils thcfn corroctlv. 
Sf ' writing to an appropriate audience. ' 
" : '-...^luh divisions?'' ^^^e stujonr organizes the essay in logical 

Grading r ^.icv: 

I ^G-wrltTn^ shows excellence, ih all skills. 

r 7^2 ^^iting sho;vs above average handling of all skiiis 

SSitTon^l'sRinS "^^'^'^ ^^^^-^ objectives (1) and (2) and at least four 

' hSdS^iCyiJl fH'anf cSl^i^Tr ^^-^^^"^ °' ob,ect.ves CD or (2). or 
the other if i s or h^tr U ?n n '!^' ^^o- one, or none of 

addition if the'^tnHinr J':^^"?:^^^^^ to show adequate editing skills. In 
proposi?; outUne and roui'draft'r.'? <.n the ass.gneo day lach requir^S 
Will receive\;i-fS^tfrLs?g^ent''' '° '^"^^ ^^^^-^ 

:f|. 'jR.\f)ns. The e.xajni nations in all courses will ■ ^ ■ , 

• •> L-ination topics are announced in advance ' ^ ''''^ 

Vour ^r-cJc is detenr.ined as follows: 
100.01 

2nd midterm j*^ 
3 rd midterm Jif 
I^inal examination ^-^ 
Qther assignments 
•Journals and attenda.;ce 
Coui-se gi-ade: 



Papc - 1 (out of class) 
'er 2 (out of class) 



ro 

Midterm 
Essay 1 (out of class) 

Essay 2 (oat of class) }^ 
Final examination 

Journals and utterHanco f° 
Other assignments |° 
Course grade: i2 

lOU^o 

100.03 

Narrative (out of class) ^ 
Micjtc^iTTi ... y 



.- ^ition (out of class) |^ 
Essay l (out oi class) 
Es.say 2 (out of class; 
f^inal c.\xamination 
Journals and_attendance 

Other ass i ^nmen t s ^ ° 

Course crade: 12 
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'.'''ac^r* '■o corrrJrM.o the course, the student ^st r-irn ,n nii .w" - 
:^^.nz ro..n crarts, rov.s.ons. ,ournais. nnd\rS^ 'o?/",' i,'^^;''^^.^ assigrrrents 
...t::.-.Y..nt -av pick un i.is or !:er !older alter the <^r ^u ^^^ "^ the quarter. 
^-7 -'iali. ^^^"""^ ^^"^ ■^'•^^'^ ^^^^^ ot- the next quarter in 053 



92 



m ^'"^^s on: 

■W/F i P-f". ;>iurs., June ,n ^-^O a ? ^-'iS p.^. 

i^"-' ^tJ^e 7 3:30 n rr' t- 

^•-^O P-m. to s.fo P-"'- 



ri^'-~^^' Writing W prkshog, Ca.:r. ^. , ^ . 



100.0; 



J i 


100 


.031 




100. 


02 1 



I 10 



Gb jeer i ves : 

faster/ of Basic Rhetorfcal 
Cc-cerns: Unity, Coherence. 
Development, Audience Awareness 



Mastery of Basic 
Rhetorical eoncerns, 
Mecha' s and Grammar, 
IntroQucLion to Essay 



Mastery of Essay, 
Mechanics and Grammar 



courses .n a sequence so that yoa can bufid nn '° '^'^f^^'^ yo^ir English 
yo-:o succeed: And registe^ ear I r"ri er olv^i d ^' ' ^ ' \' " '^'^^ 
CO- .es. If you are closed out of 100 02 or ° -^^"'^ be.ng dosed out of 

Wor 3-op office in 053 Pressey. We wiil'do^a T^e^™ '""'"L - 

vvc (.on to help you add those 
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Blg-iish 100. 01 )r,;T) 



'•-•t:: 



I 

4/: 



II 

vs- 

4/9 



III 
4/1. 
4/1 • 



!/!; 

i/:; 



VT 

5/3- 



5/14 



vni 

5/]-- 

5/: I 



ERLC 



CLASS 



1 



2 
5 

1 

.0 



CLASS 



Tntroductijn ro cc[\r:Q; ^yolain ;;ci::--r";- 

discuss jouiTal kc^i:-nnc- ' 

Discuss freewri-in- practice iroev.-it-c: 
in class. 

Discuss Aritin^ as a J'rill; /eview ;^^-r:ni 
articles, tcpic ;ind jupnort :Kr.t:-nce?~^ 



TXTe- :^iid .iualiries oF xritine; reaa .nd 
eval;::3te wririnq a^si^-iment 1 
Writer'^; rri:m-lc; cla::s wnrj:': vc:vi::e. 
Discass articles; wriria:; :or -uaiuncc, 



Pracr k*c ••lidterm. 

FiK^c i-^iatem ox:iin. 

Revicl^• .n fir:--: •nicce:':^; sle^'-i an::. 

ar:::iurcnrs . 

Discuss articic-5; ^cveioDirij; iraij::'jr. r ^ 

Disciiis ^s rir-- ass: ^'lUTiont ;uid R^- ^ri:--^ 
Sitaatioii s LatCir.eiits ; rcpic :-c:\rar:^^. s . 



Discuss RenriDts ; develooini: :^ijpporr 
sentences. 

Bisc^iss writing assigmr^cut : using facts 
and Lijtails. 
Second midterm. 

>\nalv::c second midtenri; order. 

Discuss ivTitinci assi^^rjnent ; order. 
Unity. 

Coherence. 

Os? rssigninent ■■^7 to discuss signal words . 
tditing; sentence patterns; modifers. 



Jem" .- sentence natt-ms: discij^;s writing 

:issi. jnent. pattern probiems. 

Rev;sim:: inidtorm ■•:;" sentence i^attcins; 

n.urecment. 

Editing vocabulan-; writing :iss iL;n;i:ent -^9. 

Fdituit; -peliint;; prep:ire for -udtem -^7^. 
MidteiTn 

Review :;na '..\iir ;nu:t.M7^ — \ 

Discards 1 '^ar^vnt ^ aas--. 
Prerare :or final -Xcuns; :4iT :orr:s; 
evaiuatioui 



Spring CuartBrLlgSi 

a?sig;ments^ 

::p. I-IS, 54-57; 
TTiAC ::cir.3 assignment. 
Review 3W, pp. 1-lS; 
Aonr — ts , pp_, Zi-ZS... 

pp. ^9-29; writing 
.is5i5;a::ient :"1.; Joumais 
due cn Fridays. 

fW, pp. 31-49. 

: ;ec of articles. 
'^'1:;:? . pp. 100-104; 
• -riling assignment ?2. 

w Mracric- ::;idterm 
-::vi -revieus work, 
/p. .')-'?5. 

of articles. 



s 1 c ar^en t - o • 
i ^rtir^en: -4 ; 



f e!^r ' 










rj::en 







J - o ,^ : 



Bl£. pp. 86-98. 

v;r:ti::g nssignment ^6; 
|^,_rp. ^8-106. 
Revise :issignj:ient =^6. 
ir21iilli» PP- ^5-48/50-56, 

K.i.iring assignment fl. 
BU;, pp. 308-122. 

Writiag assignment i^8; 
pp. 122-138. 

R^i, pp. 13S-146. 

i^,:pp. 148-165; WritiJig 
assignment ^^9. 
B^v, pp. 165-185. 

Prenare for 3rd -midterm. 
•Vrit:;v^ :i5s igrjnenr -lO, 



av >eiaer: ccmniete '^v 
icn fem. 



